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ABSTRACT
BETWEEN dogmatism, ethnocentrism,FATALISM, AND SOCIAL CLASS: IMPLICATIONS FOR THESELECTION OF PROSPECTIVE INTERNS ENTERING TEACHER
PREPARATION PROGRAMS
ROBERT L. STEVENS, B.A., KEENE STATE COLLEGE,
M.ED., UNIVERSITY OF MASSACHUSETTS
ED.D., UNIVERSITY OF MASSACHUSETTS
SEPTEMBER 1974
Directed by: Dr. Emma Cappelluzzo
The intent of this dissertation was to determine the relationship
which exists between social class background and three attitudes—dogma-
tism, ethnocentrism and fatalism of sixty-nine individuals in four sep-
arate college programs for the purpose of developing a model for the
selection of prospective interns entering teacher preparation programs.
Chapter I presents a statement of the problem and hypothesis to
be tested. Teachers in our society are products of the culture and re-
flect the norms embodied by it. A discussion of the attitudes exempli-
fying the democratic ideal and those which reflect the norms of a strati-
fied society are presented.
Chapter II serves a twofold purpose. First, to present a review
of the literature in the field of attitudinal research, and second, to
examine that research in terms of the validity of its utilization. Three
vi
areas of attitudinal research are explored: (a) early socialization
patterns, (b) the influence of social class position, and (c) the in-
fluence of the school.
Chapter III presents the research methodology and description
of the programs under investigation. The Rokeach Scale of Dogmatism
(Form E)
,
Rotter’s I-E Scale, Bogardus Racial Distance Scale, and Warner's
Index of Social Characteristics are discussed.
Chapter IV presents the research findings and analysis of data.
Significant differences in attitudes emerged when the variables of sex
and social class background were employed.
Chapter V presents a summary of the study and a critical examin-
ation of the scales utilized. The structural and methodological weaknesses
inherent in the scales are fully explored. Also, the usefulness of atti-
tudinal surveys and scales purporting to measure social class position
are questioned^ in terms of their validity for analytic purposes.
Chapter VI presents areas for future research and offers a pro-
posed model for the selection of prospective interns entering teacher
preparation programs
.
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CHAPTER I
THE PROBLEM AND HYPOTHESIS TO BE TESTED
Introduction
Throughout American educational history, the role and function
of the teacher in a democratic society has been debated. Should he
serve as a transmitter of the culture or as an agent of change? The
teacher by virtue of his responsibilities becomes an important figure
in the process of cultural transmission or innovation. As education
has expanded its horizons to include a vast array of additional resources,
such as extensive use of media, program learning texts, and simulation
models, the teacher still occupies a position of central importance.
In the end, we come back to the teacher. "Our most pressing prob-
lem," as Philip Jackson keeps reminding us, is "learning how to
create and maintain a humane environment in our schools." Tech-
nological aids—film strips, programmed instructional television,
computer assisted instruction—"may help in the process, but will
not substitute for a firm sense of direction and a commitment to
the preservation of human values. Only people come equipped with
these qualities." Hence, the teacher's indispensibility
.
Due to a surplus of teachers, coupled with budget cuts in edu-
cational programs and increasing critical examination of the schools,
the quality of teachers has become a central issue.
Charles Silberman. Crisis in the Classroom . New York: Random
House, 1970, p. 373.
I
2Statement of the Problem
This study will attempt to analyze the relationships between
one’s social class position and those attitudes which are viewed as be-
ing positive indicators leading to successful teaching. The purpose of
the study is to determine the relationship between the degree of ethno-
centrism, fatalism, and dogmatism as expressed by individuals in four
educational programs and their social class backgrounds.
Excellence in teaching is determined by a combination of factors.
One can generally assume that the university adequately prepares the in-
dividual for his professional career field. In the case of teachers,
this would include necessary course preparation, methods and professional
education courses. Knowledge of subject matter, coupled with the ability
to organize it in a coherent manner, is certainly a necessary prerequisite
to teaching in a pluralistic society.
What has not been seriously considered in teacher preparation
programs to date has been the quality of the individual with respect to
the attitudes he possesses and the impact these attitudes have towards
one’s effectiveness as a teacher. A teacher should possess additional
personal qualities which enable him to become sensitive to the individual
needs of his students. It is hoped that this study will develop a model
for the selection process of prospective interns which concentrates both
on subject matter competency and attitudinal qualities necessary for ef
fective teaching.
It is assumed that a teacher should possess an
abundant knowledge
of material in his subject area in order to effectively teach the skills
i
3which lead to levels of competency. John Dewey discusses the need for
abundant knowledge in his essay, "The Role of the Teacher".
His Need for Abundant Knowledge
The practically important question concerns the condition under
which the teacher can really be the intellectual leader of a so-
cial group. The first condition goes back to his own intellectual
preparation in subject matter. This should be abundant to the
point of overflow. It must be much wider than teaching a lesson.
It must cover collateral points so that the teacher can take ad-
vantage of unexpected questions or unanticipated incidents. It
must be accompanied by a genuine enthusiasm for the subject that
will communicate itself contagiously to pupils.
Some of the reasons why the teacher should have an excess supply
of information are too obvious to mention. The central reason is
possibly not always recognized. The teacher must have his mind
free to observe the mental responses and movements of the student
members of the recitation-group. The problem of the pupils is
found in subject matter; the problem of the teachers is what the
minds of pupils are doing with this subject matter. Unless the
teacher's mind has mastered the subject matter in advance, unless
it is thoroughly at home in it, using it unconsciously without the
need of expressed thought, he will not be free to give full time
and attention to observation and interpretation of the pupils in-
tellectual reactions. The teacher must be alive to all forms of
bodily expression of mental condition— to puzzlement, boredom, mas-
tery, the dawn of an idea, feigned attention, tendency to show off,
to dominate discussion because of egotism, etc. as well as sensi-
tive to the meaning of all expression in words. He must be aware
not only of their meaning, but of their meaning as indicative of
the state of mind of the pupil, his degree of observation and com-
2prehension.
Dewey relates the need for subject matter to his role in the process of
thinking. "It is evident that education is primarily concerned
with
thinking as it actually takes place in individual human
beings. It is
concerned to create attitudes favorable to effective
thought, and it
2
John Dewey. How We Think. Boston: D.
C. Heath, 1973, p. 74.
4has to select and arrange matter and the activities dealing with sub-
3ject matter so as to promote these activities."
In addition to subject matter competency, a teacher should pos-
sess additional personal qualities which enable him to develop a sensi-
tivity to the individual needs of his students.
In assessing and selecting teachers, whatever other qualities and
skills are sought, one should look for a sense of concern on the
part of the teachers, especially on the lower levels of instruction,
and a sense of mission on all levels. By a sense of concern, I mean
something stronger than interest and less than affection. A teacher
cannot love all children, and most children, except those that are
genuinely preferred and loved, can see through the pretense of the
profession, for they know that genuine love is discriminatory. Paul
Goodman asserts that one must either love students or resent them,
but this is typical of his false disjunctions. The good teacher re-
spects all of his students, is concerned about them and recognizes
his equal responsibility for the educational growth of all of them.
This respect and recognition for students implies not only an awareness
of individual differences, whether they are ethnic, religious, political,
social class, or intelligence, but also an acceptance of these differ-
ences. A great degree of tolerance is required of teachers if they are
to be effective in carrying out their responsibilities.
This tolerance presupposes a belief or commitment to the concept
of pluralism as a democratic ideal. Pluralism as an ideal has been de-
fined by Thomas Green in the following manner:
It seems to me that pluralism, as a social ideal, is essentially a
democratic conception containing certain fundamental values or be-
liefs. First, it involves a belief in freedom of association.
Secondly, it contains the belief that there is no single way of
life
which can without question claim to be the best; thirdly, it imp
les
^Ibid .
,
p. 73.
^Sidney Hook. "John Dewey and His Betrayers," Chan
ge, November
1971, p. 26.
5that a humane society must therefore afford room for competing ways
of life. And, finally, the ideal of pluralism implies that it is
good to have such ways of life in competition and in contact and
that the differences between them will not be endangered by the
contact between them.
Pluralism is an ideal in this culture, but one must be aware of the dis-
parity between the ideal and reality. A gulf exists between the plati-
tudes of democratic philosophy, brotherhood, justice, equality, and the
existing condition in the present social order. In fact, to assume that
pluralism as an ideal is an integral part of the American social order
is to misinterpret that order completely.
Lionell Trilling wrote, "A culture is not a flow. . . the form
of its existence is a struggle or at least a debate—it is nothing if
not a dialetic." Lloyd Warner states that, "... the American social
system is composed of two basic but antithetical principles: the first,
the principle of equality; the second, the principle of unequal status
and superior and inferior rank." 7
As a result of the freedoms afforded citizens in democratic so-
cieties, a dialetic was created. This dialetic insures that conflict
will be ever present. Harold Kaplan, speaking of Alexis DeTocqueville
regarding the antithetic relationship between freedom and equality,
cited the following:
Thomas Green. Education and Pluralism: Ideal and Reality .
New York: Syracuse University, School of Education, 1966, p. 11.
^Lionell Trilling. The Liberal Imagination . New York: The
Viking Press, 1950, p. 9.
7
W. Lloyd Warner, Robert J. Havighurst, and Martin Loeb. Who
Shall Be Educated? New York: Harper and Brothers Publishers,
1944.
6He foresaw that these were destined to remain ambiguous and con-flicting ideals of democratic culture. It was inevitable that
equality would suggest not only equal rights and opportunities butpromises of perfect social equality administered through justice,
beyond this there was the hunger for order and uniformity. The ty-
ranny of the majority was not only based upon the rule of organized
power but also upon the inner revulsion from freedom itself and the
need to have communal order repeatedly sanctioned and made visible. 8
That the concept of pluralism has prevailed in American ideology is un-
derstandable, to understand why this concept has not been translated into
the social structure needs further investigation. It is the very nature
of democracy which prevents pluralism from manifesting itself into a vi-
able social form. Alexis DeTocqueville wrote in his critique of American
democracy that:
. . . the omnipotence of the majority, and the rapid as well as the
absolute manner in which decisions are executed in the United States
has not only the effect of the rendering of the law unstable, but it
exercises the same influence upon the execution of the law and the
conduct of the public administration. As the majority is the only
power which is important to court, all its projects are taken with
the greatest ardor, but no sooner is its attention distracted than
all this ardor ceases: whilst in the Free States of Europe the ad-
ministration is at once independent and secure so that the projects
of the legislature are put into execution, although its immediate
attention may be directed to other objects.
^
If in a democratic society the will of the majority prevails, little
room is left for the fruition of minority concerns. In fact, minority
views by virtue of the democratic process may be overlooked and neglected.
Conformity to the will of the majority appears to be the most cogent way
^Harold Kaplan. Democratic Humanism in American Literature .
Chicago: The University of Chicago Press, 1972, p. 33.
^Alexis DeTocqueville. "A Frechman Views Democracy in America,
School and Society , edited by Gross, Wronski and Hanson. Boston: D.
C.
Heath and Company, 1962, pp. 249-250.
7of achieving desired social goals. DeTocqueville concerned himself
with the problem inherent in the concept of the will of the majority
as a weakness in democratic governments leading to the tyranny of the
majority. In my opinion, the main evil of democratic institutions of
the United States does not arise, as it is often asserted in Europe,
from their weakness, but from their overpowering strength; and I am not
so much alarmed at the excessive liberty which reigns in that country
as at the very inadequate securities which exists against tyranny
.
This tyranny seems to be explained as a frailty in the human
condition rather than a consequence of intended political philosophy.
It seemed reasonable to the founders of our country that popular parti-
cipation was to be achieved through majority rule and respect for the
rights of the minority.
Self development means self government, and self government can be
accomplished only by encouraging each individual to contribute to
the development of public policy and by resolving conflicts over
public policy through majority rule. Minorities who have had the
opportunity to influence policy but whose views have not succeeded
in winning majority support would accept the decisions of the ma-
jority. In return, majorities would permit minorities to openly
attempt to win majority support for their views.
^
To what extent this policy has been carried out needs further investiga-
tion. The tension created between the ideal of pluralism and the real-
ity of social conditions is recorded throughout American history.
Proponents of pluralism found early in our country's history
that it was not supported by the government.
10
Ibid
.
,
p. 252.
^Thomas Dye and Harmon Zeigler. The Irony of Democracy.
Belmont, California: Wadsworth Publishing Company, Inc., 1970, p. /.
8As early as 1818, the aid of the national government had been so—
licited in an attempt to associate ethnic communality with a given
land base, and this aid had been refused. In that year, certain
Irish organizations of New York and Philadelphia petitioned Congress
for a piece of land in the West on which to settle the Irish charity
cases. Congress turned down the petition on the grounds that the
formal assignment of a national group to a particular territory was
unwise and could lead to a series of similar requests by other na-
tionalities which would fragment the nation.^
In addition to abuses suffered by immigrants from Europe with respect to
maintaining strong ethnic traditions, the United States government pur-
sued a policy of extermination toward the American Indian. This proce-
dure was rationalized by "Manifest Destiny," a policy of expansion of
13
American territory ordained by Providence. This country’s history is
a record of broken promises and complete revulsion toward the practical
implementation of pluralism. The major thrust was toward rapid accultur-
ation and assimilation of the ethnic populations.
Pluralism as a practical concept did not exist to the degree that
the ideal stipulated. The irony within democratic philosophy prevented
pluralism from being realized, yet it encouraged citizens to work toward
its realization. Milton Gordon suggests a viable approach to resolving
the tensions created by the irony previously mentioned. His primary con-
cern is with the role of the agencies in society responsible for the ac-
culturation of immigrant groups.
The major effort of the immigrant-adjustment agencies, then, should
be directed toward acculturation, or cultural assimilation and even
here in modest degree and in selected areas. The basic goal should
^Milton Gordan. Assimilation in American Life . New York.
Oxford University Press, 1964, p. 133.
13
Dee Brown. Bury My Heart at Wounded Knee . New
York: Holt
Rinehart and Winston, Publishers, 1970.
9be the adjustment of the immigrant to American culture and insti-
tutions in those areas of secondary group and institutional con-
tact which permits him to obtain and keep a job commensurate with
his potential and training, to receive appropriate retraining and
education where necessary, to perform his role adequately as a po-
tential future citizen of both the nation and the local community,
and to raise his children in ways which will neither do emotional
violence to the traditions of the homeland nor subvert the family
socialization process congenial to child-rearing in a basically
middle-class American culture.
^
This suggestion fits very well into the assimilation model rather than
attempting to achieve a social structure based on the ideal of plural-
ism. It appears that society has not been willing to adopt pluralism
as a way of life and that its efforts have been in the direction of as-
similation .
To what extent, then, do these considerations affect American
education? The schools, serving as the primary socialization agency in
the society, will perpetuate the mores of the culture. The schools in
American society have derived support on the assumation that pluralism
does in fact exist, and that the schools themselves have been the equal-
izing force in our society. "It is important to remember, however, that
the traditional democratic creed has always stressed equality of oppor
.
.
„15
tunity to education, wealth and status and not absolute equality.
For this reason, traditional schoolmen as well as laymen have
held the
notion that the school has been the single agency in to provide
equal
opportunity for all of its citizens.
However, in some of the more recent studies done
on the schools,
the analysis indicates that in fact the
principles of democratic-pluralism
14
Gordan, op . cit
,
p. 243.
15
Dye and Zeigler, op . cit . , p. 9.
10
were not being realized. The authors of the Coleman Report (EEOR)
, On
Equality of Educational Opportunity cited the following conclusions:
(2) All over America, to a pronounced degree, American school chil-
dren were not only separated by race but by social class.
(4) The higher the social class of the students in a school the high-
er is any given student’s achievement; social class influences achieve
ment more than the number and quality of facilities, curriculum and
quality of preparation of the teaching staff.
(5) The schools do not close the achievement gaps between students
aggregated into ethnic/racial groups. In sum, to quote from the re-
port, ". . . characteristics of facilities and curriculum are much
less highly related to achievement than are the attributes of a
child's fellow students in school. "-*-6
In light of the emperical studies which tend to contradict the notion
that the schools have fostered the pluralistic model, major segments in
our society, most noticeably the third world organizations, are still
using the pluralistic argument to achieve desired educational goals.
A policy of self-determination is being employed by minority
segments of our population today. Its impact is most noticeable in ed-
ucational settings with the growing concerns regarding community control
of education, bussing, bi-lingual programs, quota systems, etc. The
-V ^
“
school appears to be the major social agency today, whether it is pre-
pared or capable of having to deal with these concerns. It, therefore,
seems appropriate and fitting that teachers possess a sensitivity to
.
the needs of all students.
This sensitivity implies a commitment to the ideal of plural
ism, for embodied in the democratic ethic is the
dedicatxon to the pnn
ciple of individual dignity.
16
George H. Henry. "English Education and the
American Dream,
English Journal , Volume 62, January, 1973, p. 24.
11
Its formal assumption is the work and dignity and creative capacity
of the individual so that the chief aim of government is the maxi-
mum of individual self-direction, the chief means to that end, the
minimum of compulsion by the state. . . . Means and ends are co-joined in the concept of freedom: freedom of thought so that truth
may prevail; freedom of occupation so that careers may be open to
talent; freedom of self government so that none may be compelled
against his will.^
The level of tolerance and ethnic distance an individual pos-
sesses may provide insight into the belief patterns to which he is dis-
posed. The commitment to the ideal of pluralism may be determined from
instrumentation which seeks to measure levels of general tolerance,
•ethnic distance and fatalism.
Through a study of four distinct educational programs, it is
hoped that particular patterns will emerge leading to the generation of
research areas involving the relationship between social class and atti-
tudinal predispositions.
Hypothesis to be Tested
1. In the four educational programs studied, significant relation-
ships exist between dogmatism, ethnocentrism and the degree of
fatalism expressed by individuals and their social class posi-
tions .
2. Interns in the Northern New Mexico Intern Teaching Program and
the English Education Program will express less dogmatism and
ethnocentrism, and exhibit a greater degree of self-confidence
17
Dye and Zeigler, op . cit . , p. 7.
12
than individuals enrolled in the Police Science and Greenfield
Community College Introductory Sociology courses. Although
this hypothesis will not account for individual differences,
it will hold for group averages.
3. A negative correlation will exist between the degree of dogma-
tism, ethnocentrism and fatalism expressed by the subjects
studied by their social class position. Hence, the higher
one’s social class position, the less his degree of dogmatism,
ethnocentrism and fatalism. Conversely, the lower one’s social
class position, the higher his degree of dogmatism, ethnocen-
trism and fatalism.
Definition of Terms Used
1. Attitude ; McDonaugh and Richards stated that, "An attitude is
an aspect of the personality that provides a 'tendency to act
in a particular way toward some person or value. ’ It is a term
often used to denote the motive of consistent and persistent
t . „18
behavior toward related situations or objects.
2. Ethnocentrism : "... the term has the general meaning of pro-
vincialism or cultural narrowness; it means a tendency in the
individual to be 'ethnically centered’ to be rigid in his
Emma Cappelluzzo. "Ethnic Distance as it Appears
xn^ Teachers
From Three Elementary Schools of Differing Ethnic
Compositxon. Unpub
lished Ed. D. Dissertation, University of Arizona, 1965, p.
6.
13
acceptance of the culturally 'alike' and in his rejection of
the 'unlike. '
3 • External Control Reinforcement ? "When a reinforcement is per-
ceived by the subject as following some action of his own but
not being entirely contingent upon his action, then, in our
culture, it is typically perceived as the result of luck,
chance, fate, as under the control of powerful others, or as
unpredictable because of the great complexity of the forces
surrounding him." 2^
4. Internal Control Reinforcement : is when "... the person per-
ceives that the event is contingent upon his own behavior or
21his relatively permanent characteristics."
5. Open-Closed Belief : Extremes of a continuum which may be asso-
ciated with any ideology or belief pattern. The more open an
individual is, the less rigid he will be in his thinking with
respect to individual, political, religious, and ethnic differ-
ences. "... closed persons have greater difficulty than open
22
1
1
1— *—
persons in forming new conceptual and perceptual systems.
19
Adorno (et al.). The Authoritarian Personality . New York:
Harper and Brothers, 1950, p. 102.
20
Julian B. Rotter. "Generalized Expectancies for the Internal
vs. External Control of Reinforcement," Psychological Monographs , Volume
80, Number 1, 1966, p. 1.
21
Ibid
.
,
22
Milton Rokeach. The Open and Closed Mind . New York: Basic
Books, Inc., 1960, p. 284.
1A
6. Social Distance : The distance an individual or group feels
toward another individual or group. This is measured on a con-
tinuum ranging from a desire for close contact at one end to
rejection and hostility on the other using the Bogardus Scale
23
of Social Distance. "A good deal of previous research employ-
ing the F-Scale and other scales designed to measure different
aspects of the subject’s personality suggested that a person
may show more social distance if he is insecure about his own
merit. A secure person is capable of facing people different
from himself who may challenge his values and assumptions much
i.2A
more comfortably than an insecure person."
Assumptions
1. When the Borgadus Scale of Social Distance is used to measure
ethnic distance in prospective interns, scores may be affected
because of the tension existing between the ideal of pluralism
and the prevailing social reality.
2. The Rokeach Dogmatism Scale (Form E) measures general intoler-
ance and authoritarianism in the subjects studied.
3. The Rotter I-E Scale measures the degree of fatalism
expressed
by the individuals in the programs studied.
23
Emory S. Bogardus. A Forty Year Racial Distance Study.
Los
Angeles: University of Southern California, 1967.
24
Harry C. Triandis and Leigh M. Triandis . "Some
Studies of
Social Distance," Readings in At titude and Theory
Measureme_nt New
York: John Wiley and Sons, 1967, p. 202.
15
4. Warner’s Index of Social Characteristics will determine the
social class position of the subjects studied.
Importance of the Study
The ideological foundations of American society rests upon the
Pluralist Model. As Thomas Green states:
Pluralism, as a social ideal, contains, however, the further value
or belief that diversity is a good thing. The view is that any so-
ciety is richer if it will allow a thousand flowers to blossom.
The assumption is that no man's culture or way of life is so rich
that it may not be further enriched by contact with other points
of view. 25
However, an additional social factor is operating, that being: the prin-
ciple of unequal status and superior and inferior rank. If a democratic
society views pluralism as a source of strength and vitality, it should
then follow that citizens in that society be socially aware and sensitive.
It should also be expected that citizens living in a stratified society
will exhibit attitudes of superiority and inferiority.
The school historically has served as the transmitter of the cul-
ture. Teachers are vested with the responsibility of effecting this trans-
mission. Therefore, it seems necessary and beneficial for the culture
that its ideological assumptions are conveyed. The teacher, as a cultur-
al agent, is the most appropriate individual to achieve this task.
Teachers in our society are products of the culture and reflect
the norms embodied by it. In fact, they are cultural models and
exemplify
Green, op. cit . , p. 10.
I
16
the prevailing ethos. Exploring the relationship which exists between
the social class position of prospective interns and their attitudes
may provide insights into the kind of individual who enters teaching.
The element of social class and its implications in the field of edu-
cation may provide new material for future research.
Summary
The purpose of this study is to examine the relationship which
exists between social class position and the attitudes one possesses in
four distinct educational programs. Levels of intolerance, ethnocentrism
and fatalism will be determined by using the Rokeach, Bogardus and Rotter
Scales. Warner's Scale will be used to determine the social class posi-
tion of those studied. The four programs studied are: (a) Northern New
Mexico Teaching Intern Program, (b) English Education Program, (c) Holyoke
Community College Police Science Program, and (d) Greenfield Community
College Introductory Sociology Students. Through the use of the three
scales and the I.S.C., insights may be provided in determining the rela-
tionship which exists between social class position and attitudinal char-
acteristics of the individuals studied. The data obtained from this study
will be utilized in developing a selection model for prospective interns
entering teacher education programs.
CHAPTER II
REVIEW OF THE LITERATURE
Introduction
The purpose of this chapter is twofold: first, to present a
review of the literature in the field of attitudinal research, and second,
to examine that research in terms of the validity of its utilization.
For purposes of this discussion, the review of the literature will focus
on three areas which exert influence on the formation of attitudes. These
areas are: (a) early socialization patterns, (b) the influence of social
class position, and (c) the influence of the school. To be certain these
are not the only factors responsible for the development of attitudes, nor
do they necessarily exert an equal influence, but they function to serve
as an important set of influences in attitudinal development. A review
of the literature is certainly important to the development of a hypoth-
esis, but it is equally important to acknowledge the limitations of that
research even if it seriously undermines the arguments upon which the
hypothesis is formulated. All to often, research which passes as empir-
ical, and therefore authoritative, is utilized for the formulation of ed-
ucational programs ultimately affecting the educational directions of
many individuals
.
While pursuing the task of relating the review of the literature,
I will attempt to simultaneously focus my attention on the weaknesses of
the research in order to develop the theme of "certainty vs. uncertain-
ty" with respect to the degree of usefulness such research offers. The
18
complexity of the problems warrants careful consideration in terms of
how the data, with respect to its certainty, is logically constructed
to produce an acceptable and coherent argument. It is entirely possible
that through a careful analysis of the literature more questions will be
raised than are answered, thus lessening the degree of certainty of the
material presented, however, this is necessary in view of the fact that
the data gathered in this document is intended to be used as one compo-
nent in the selection of prospective interns.
Before launching into the material at hand, some comments regard-
ing literature generally in the field of social science research should
be considered. First, the question of objectivity needs to be carefully
scrutinized. John Horton states that sociologists tend to view problems
with respect to their own values. "The problem for the sociologist is
not that normative theories contain values, but that these values may
go unnoticed so that normative theories pass for empirical theories."
The ultimate materials of empirical theories are facts and the ultimate
materials of normative theory are value-imperatives. Secondly, a great
deal of the research literature is fraught with methodological weaknesses
which seriously questions the validity (the truth of reality) of the
studies. Examples of such weaknesses would include the following: sam-
pling, lack of longitudinal perspective, variables relating to social
class, religious, regional, sex, occupational and ethnic differences, the
researcher's bias with respect to his assumptions and definitions of
1
John Horton. "Order and Conflict Theories of Social Problems
as Competing Ideologies," American Journal of Socio logy., May, 1966,
p. 702.
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terms employed in the study, and the ambiguity which exists between
interpretation of questions and responses on the part of both the re-
searcher and the respondent. With the previous points in mind regard-
ing the nature of research generally, the following review of the lit-
erature is intended to present areas in the research which reflects gen
eral agreement in order to suggest some tentative arguments which may
lead to the formulation of a theory or set of theories regarding the
formation of attitudes.
Early Socialization Patterns
This section of the paper will attempt to demonstrate that
through existing knowledge, a significant relationship exists between
one's early socialization patterns and the values and attitudes he will
adopt.
We may define socialization as the process by which someone learns
the ways of a given society or social group so that he can function
within it. Socialization includes both the learning and internal-
izing of appropriate patterns, values and feelings. The child not
only knows what is expected of him and behaves accordingly, he also
feels that this is the proper way for him to think and behave.
^
Values and attitudes are learned from birth and continually are rein-
forced by identification with one's social group.
One of the chief ways in which attitudes are built up is through the
accreation of experiences, that is to say, through the integration
of numerous specific responses of a similar type. An attitude is
characteristically a fusion or. . . "a residum of many repeated pro-
cesses of sensation, perception and feeling."^
Frederick Elkin. The Child and Society . New York: Random
House, 1965, p.' A.
3
Gordan Allport. The Nature of Personality . Cambridge,
Massachusetts: 1950, pp. 7b9-/9U. ~ I
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Attitudes and personality characteristics are developed through a series
of interactions of the physical organism with his environment.
First, man as a physical organism is subject to definite laws of
growth. Certain powers and capacities mature, flourish and decline
according to a definite cycle. Second, man as a member of society
is heir to a cultural heritage and social organization that deter-
mines the forms in which his biological impulses and needs find ex-
pression. Third, man as a personality or character exhibits a pat-
tern of behavior, rooted in biological variation and influenced by
a frame of social reference which develops through a series of suc-
cessive choices.^
The development of an attitude involves a set of complex condi-
tions intertwining in a variety of ways under a number of varying cir-
cumstances eventually leading to a particular way of responding to spe-
cific situations. Due to the complexity of events and variables which
present themselves in the formation of an attitude, one must be extreme-
ly cautious in assigning definite conditions under which attitudes emerge.
John Dewey defines an attitude in the following manner:
. . .
repetition is in sense the essence of habit [attitude] . The
essence of habit is an acquired predisposition to ways or modes of
responses, not to particular acts, except as under special condi-
tions, these express a way of behaving. Habit means a special sen-
sitiveness or accessibility to certain classes of stimuli, standing
predilictions or aversions, rather than the base recurrence of spe-
cific acts.
^
One’s initial environment, which would include both physical and
emotional, will determine to a significant degree his world view. In
addition, it will determine his attitudes toward himself and others.
The process of socialization whether it be formal or informal
in the
^Sidney Hook. "The Ends of Education," The Journal of
Educa
tional Sociology , Volume 18, November, 1944, p. 175.
5
John Dewey. Human Nature and Conduct . New York:
Holt,
Rinehart and Winston, 1922.
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early years exerts a predictable influence in the behavior patterns of
individuals. In his discussion of the development of attitudes, Allport
says the following:
Through the imitation of parents, teachers or playmates, they are
sometimes ready made. Even before he has an adequate background of
appropriate experience, a child may form intensive and lasting atti-
tudes toward race and professions, towards marriages and religion,
toward foreigners and servants, and toward morality and sin.^
He continues, ". . . it frequently happens that subsequent experience
is fitted into an attitude thus uncritically adopted, not—as the mental
hygienist advocates—made the basis for an attitude."
Historically, the problem with developing a model which begins
to seriously address itself to the complexity of attitude formation has
been the dichotomy which exists between the environmentalist and genetic
positions. It seems that a more reasonable position emerges out of this
conflict. An interactionist position, or what Lawrence Kohlberg describes
as the cognitive—development assumption, attempts to understand the com
plex nature of attitude development. Kohlberg states, . . . the cogni-
tive-developmental assumptions is that basic mental structure is the re-
sult of an interaction between certain organismic structuring tendencies
and the structure of the outside world, rather than reflecting
either one
directly."
8
This interaction leads to cognitive stages which represent
v'
Allport, p. 14.
Ibid.
Lawrence Kohlberg. "Stage and Sequence.N iuuci - ... 7 . T. aT,A
Rese^ch^edi ted
t
by^David
i
Goslin;"ch^cago^^arKi^McNari^Com7an>7
The Cognitive-Develop-
ry n<
1966
,
352.
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transformations of simple early cognitive structures as they are accom-
modated to or restructured by the external world in the case of being
applied to it.
Edward Zigler, in his review "Social Class and the Socialization
Process, has suggested that
. . behavioral differences between the
lower and middle classes are due to differing developmental characteris—
tics of individuals within the two classes." This statement lends cred-
ibility to the Kohlberg thesis and is supportive of the work done by re-
searchers using the cognitive-development model. Although one of the
problems with the developmental approach has been the ambiguity which
exists in determining to what extent the genetic factor or the environ-
mental factor is responsible for behavior, Zigler goes on to state:
. . . the developmental approach seems to be a legitimate attempt
understands some of the effects of the sociological variable of
social class membership in terms of the psychological variable of
personal developmental level. On the empirical level, it should be
noted that each concept, i.e. social class and developmental level,
can be separately and reliably defined. In instances where social
class largely determines developmental level or vice versa, measures
of the two would be highly correlated.^
The implication of the developmental model suggests that a definite men-
tal structure is developed during early childhood. It would then follow
that individuals would be predisposed to certain attitudes and values in
later life. To this point, the literature supports the contention that
the influence of early socialization bears a major responsibility in the
^ Edward Zigler. "Social Class and the Socialization Process,"
Review of Educational Research, Volume 40, Number 1, February, 1970,
p. 88.
10
Ibid
. ,
pp. 101-102.
f
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formation of attitudes in the following areas: social distance, rigid-
ity in thinking, belief patterns, and prejudice.
Social distance is the nearness or distance one feels toward
another. Triandis and Triandis describe it as:
. . . a person's social distance from other people is in part de-
termined by the norms of his social group and in part by his per-
sonality. Norms are learned from talking to his parents, friends
and value associates; personality is determined by both genetic pre-
disposing factors and the childhood training experiences to which
he was subjected by his parents.
H
Another element very closely related to social distance, in fact the two
terms are almost identical, is ethnocentrism. Studies in ethnocentrism
state that:
. . . the analysis of the ideological as well as the clinical ma-
terial has suggested that ethnocentrism is related to stereotypy,
rigidity and concreteness in thinking (also Rokeach 98)
,
to nar-
rowness of the ego bounds, and to the difficulty in grasping psy-
chological explanations of social phenomea.
Although some of this is related to intelligence, the basic attitudes
developed are a result of early socialization patterns.
The effect of early socialization patterns seem to exert a def-
inite influence in later adult life.
In school (and later life) , tolerant individuals, as contrasted
with prejudiced, do not need precise, orderly, clear-cut instruc-
tions before they proceed with a task. They can tolerate ambig-
uity" and there is no insistent demand for definiteness and struc-
turedness.^^
11
Triandis and Triandis. "Some Studies of Social Distance,"
Readings in Attitude and Theory Measurement . New York: John Wiley
and Sons, Inc., 1967, p. 203.
12
Adomo et al. The Authoritarian Personality . New York:
Harper and Row Publishers, 1950, p. 280.
13Allport, op. cit ., p. 400.
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Adorno states, "... that the presence or absence of extreme ethnic
prejudice in individuals in our culture tends to be related to a com-
plex network of attitudes within, and relating to, the family."^
There is little doubt that attitudes formed early in life provide the
basic attitudinal structure through which the individual views subse-
quent experiences. Though attitudes may become modified as a result
of a variety of social experiences, the basic attitudinal set does not
significantly change.
Individuals differentially socialized exhibit different behavior
and attitude characteristics. Kohlberg, in a study dealing with the de-
velopment of moral structure and attitudes, found the following: ". . .
the findings of parental warmth suggests that children living in a posi-
tive social climate will be more accepting of social norms than children
living in a hostile, frightening climate.
Broadly speaking, children who feel warmth and security in their
parents—children know that, however badly they misbehave, they
are still loved—are less prone to prejudice in later years than
are children who encounter at home a rejective situation where
discipline is both harsh and capricious.
It may indeed be that the child conforms to his parental attitudes for
its "survival value." "The young child is helpless unless, in matters
Adorno, op. cit ., p. 384.
^Kohlberg, op. cit .
,
p. 363.
^Gordan Allport. Personality and Social Encounter . Boston:
Beacon Press, 1960, p. 230.
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of basic values, he strings along with his parents. His only possible
pattern for survival is their pattern."17
Emerging from early socialization patterns are particular be-
lief modes. Rokeach, in The Open and Closed Mind
,
presents evidence in
a number of areas ranging from attitudes toward ethnic groups to musi-
cal systems indicating that belief patterns are formed early in life.
"Belief is more important than ethnic or racial membership as a deter-
18
minant of social discrimination." These early belief patterns appear
to remain intact throughout one's life. The research in the area of
attitudes and beliefs suggest that a strong relationship exists between
early socialization patterns and the way one will tend to view life gen-
erally. It must be noted, however, that the research to date does not
attempt to ascertain to what degree the relationship is.
Another area closely related to the influence of early sociali-
zation is the role that social class position plays in the development
of attitudes, for one's socioeconomic standing in a given community will
determine the kind and quality of the environmental contingencies that
will affect his life.
Influence of Social Class Position
This section of the paper will be a reflection of the material
written in the area of social class position and the influence it
plays
17Gordan Allport. Nature of Prejudice . Garden City, New York
Doubleday, Inc., 1958, p. 278.
18
Milton Rokeach. The Open and Closed Mind. New York:
Basic
Books, Inc., 1960, p. 135.
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in determining one's initial attitudes toward life. Social class posi-
tion is extremely difficult to determine due to a series of variables
affecting an accurate determination. Economic power, political power
and social status usually are viewed as determinants of social position.
The fact that three variables converge to ascertain one's initial posi-
tion makes difficult an accurate assignment for analytical purposes.
Zigler has stated that, "regardless of how accurately or consistently
a position along a social class dimension is measured, there remains the
question of whether this dimension should be divided into discrete
classes." Michael Lewis also is concerned with how social class is
employed.
There is a popularly held belief that middle-class types are charac-
terized by the fact that they value punctuality, cleanliness, affa-
bility, vocational success, home ownership, and civic responsibility.
The extent to which these values are endorsed throughout the congerie
has not yet been adequately demonstrated and there is no systematic
evidence that they are not also endorsed in whole or in part by many
who would not usually be considered middle-class .
^
It seems appropriate at this point to cite a description of the differ-
ences between social classes.
The description which will be presented to demonstrate that so-
cial differences do in fact exist must be qualified in terms of the
racist connations which it conveys. Descriptions of this type express
the perceptions of the individuals surveyed in the communities, not the
description a social scientist would apply to the group under scrutiny.
Zigler, op. cit .
2
°Michael Lewis. "Social Inequality and Social Problems,"
American Social Problems in a Revolutionary Age , edited by Jack Douglas
New York: Random House, 1972.
<
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As one becomes aware of the social differences which exist between
classes, the racist overtones which permeate the typologies are glaring.
A careful examination of social class typologies describe the poor in a
perjorative manner and attribute positive characteristics to the upper
classes. Warner's "low down Yankees who live in clam flats" X and
22
Gardner's (et al.) "shiftless people" are but two examples character-
izing the poor in our society.
As much of the research is questionable with respect to an ade-
quate definition of the exact distinctions which occur between classes,
I believe the following description will allow for general differences
in order to demonstrate that differences do indeed occur. The following
23description is based on Kahl's five class system which is roughly equiv-
24
alent to Hollingshead ' s distinctions.
"Graceful living" is a phrase that seems to capture the basic theme
that prevails in many activities considered characteristic of the
upper classes. The "career" orientation is probably dominant in the
next stratum of society, the upper-middle-class. Success, specific-
ally occupational success, becomes a kind of compulsive drive for
members of this class. It is a compulsive drive that is equally
puzzling to the "libidnal" slum dweller and the aristocrat individual.
The philosophy of "respectability" probably typifies the lower mid-
dle class; that is, the concern of the members of this class is not
2
H/. Lloyd Warner and Paul S. Lunt. The Social Life of a Modern
Community
,
Volume I, Yankee City Series. New Haven, Connecticut. Yale
University Press, 1941, pp. 58-72.
22
Allison Davis, Burleigh B. Gardner and Mary R. Gardner. Deep
South . Chicago: University of Chicago Press, 1941, p. 65.
9 o
Joseph Kahl. The American Class Structure . New York: Holt,
Rinehart and Winston, Inc., 1957.
^August B. Hollingshead. Elms town Youth . New York: John B.
Wiley and Sons, Inc., 1949.
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with "productivity" which is the concern of the class just above,
but rather with traditional morality. ^5
Although the description is very general the influence of socioeconomic
position and level of education are instrumental factors in determining
one’s set of values and attitudes.
Early studies in the area of differential socialization researched
26 27
by Havighurst and Davis (1946) and (1955) concluded that there were
significant differences in child rearing practices between the middle
and lower social classes. Areas of agreement and disagreement were
reached as a result of comparing the studies, since the methodology was
similar in both studies, it is important to mention the areas of disagree-
ment in an attempt to examine the reasons for the differences in outcome.
Havighurst and Davis clearly present the limitations resulting from their
own studies.
As we learn more about the structure in the United States, it be-
comes clear that one should not attempt to generalize concerning
child rearing to an entire class from a sample in one part of the
country, even if it is a representative sample. There may be cul-
tural differences between two samples of apparently similar occupa-
tional status, due to regional differences, religious differences,
and differences due to nationality background, all of which may be
25
Donald G. McKinley. Social Class and Family Life . London:
The Free Press of Glencoe, Collier-Mcmillan, Lts., 1964, pp. 20-21.
26
Allison Davis and Robert J. Havighurst. "Social Class and
Color Differences in Child Rearing," American Sociological Review,
Volume 11, December, 1944, pp. 698-710.
27Robert J. Havighurst and Allison Davis. "A Comparison of
the
Chicago and Harvard Studies of Social Class Differences in
Child Rear
ing," American Sociological Review , Volume 20, August, 1955, pp.
4J8
442 .
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operating in the sample considered here. Furthermore, there maybe differences between occupational groups within the same social
class
.
This comment was not intended to criticize the above studies, but mere-
ly to present the limitations inherent in many of the studies done in
the area of social class.
29A study by Melvin Kohn (1954) indicated that parental author-
ity manifests itself in different ways depending upon one’s class posi-
tion. Bendix and Lipset’s study on "Intelligence and Motivation" clear-
ly illustrate that a significant relationship exists between social
class and motivation.
For example, educational achievement not only depends upon intelli-
gence and financial resources of the family, but also upon a strong
motivation to succeed in the school system. Students who come from
well-to-do families will identify quite closely with the prevailing
values of the school culture, partly because of parental urging and
partly because parents, students and teachers share the same middle
class values, and such sharing facilitates teacher-student communi-
cation. Students who come from lower-class families do not possess
this cultural advantage and the question is, therefore, how may they
overcome this handicap, provided they have intelligence.
In a series of studies done during and shortly after the McCarthy
era specifically regarding the nature of anti-democratic attitudes, strong
relationships occurred between class position and such attitudes. The
social situation of the lower strata and particularly with a low level of
^Melvin Kohn. "Social Class and Exercise of Parental Authority,
American Sociological Review , Volume 20, June, 1959, pp. 352-366.
30
Reinhard Bendix and Seymour Martin Lipset. "Intelligence and
Motivation," Social Mobility in Industrial Society . Berkeley:
Univer
sity of California Press, 1967, pp. 288-289.
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education predisposes them to viewing politics as black and white,
good and evil. "Consequently, other things being equal, they should
be more likely than other strata to prefer extremist movements which
suggest easy and quick solutions to social problems and have a rigid
31
outlook." It can also be assumed from the data collected that the
lower, less educated classes develop patterns of intolerance. In
"Authoritarianism: ’Right' and ’Left'" by Edward Shils, the following
characteristics of the authoritarian right are developed:
1. Extreme hostility towards "out groups;"
2. Extreme submissiveness toward "in groups;"
3. The establishment of sharp boundaries between the group of which
one is a member and all other groups;
4. The tendency to categorize persons with respect to certain par-
ticular qualities and make "all or none judgments;"
5. A vision of the world as a realm of conflict;
6. Disdain for purely theoretical and contemplative activities;
7. A repugnance for the expression of sentiments, particularly sen-
timents of affection;
8. Belief that oneself and one's group are the objectives of man-
ipulative designs and that oneself and one's group can survive
only by the manipulation of others;
9. The ideal of a conflictless wholly harmonious societ^in contrast
with an environing or antecedent conflictless chaos.
31
Seymour Martin Lipset. Political Man . New York: Doubleday,
Inc.
,
1960, p. 90.
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Edward Shils
.
in the Scope and Method o
Christie and M. Jahoda.
"Authoritarian: 'Right' and 'Left , Studies
f the Authoritarian Personality , edited by E.
Glencoe, Illinois: Free Press, 1954.
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It is quite evident from various studies done that the lower
strata are the least tolerant. Samuel Stouffer, in his study Communism
.
33Conformity and Civil Liberties
, concluded that the lower occupational
groups were the least tolerant regarding issues concerning civil liber-
• The evidence suggests that the lower classes are more prone to
intolerance than the middle classes. Lower classes are less democratic
than the upper classes and tend to be more authoritarian in nature.
Seymour M. Lipset, in Political Man
,
cites examples where there is con-
sistent association between authoritarianism and lower class status.
"Recent research suggests the possibility of a negative correlation be-
34
tween authoritarianism and neuroticism within the lower classes."
This accounts for the fact that those who conform to group standards
are normal and deviants become neurotic. It can then be assumed that
authoritarian traits are more or less standard among low-status people
and therefore the more liberal members of this group may be the most
neurotic.
The studies which have been cited suggest the following para-
digm. Tolerance is equated with superiority and intolerance with infer-
iority; that is, one who possesses a great deal of tolerance is viewed
to be on a higher moral plane than those who are less tolerant. Toler-
ance is not a function of moral superiority, but rather the consequence
of social and economic location. It must be made clear that one
s atti-
tudes are highly correlated with one’s social station in life. An
"^Samuel Stouffer. Communism, Conformity and Civil Liberties^
New York: Doubleday, Inc., 1955, p.
34 cr
Lipset, op. cit . , p. 96.
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examination of the lower classes disclose the social conditions which
are responsible for their general level of intolerance.
What are some of the elements of the social condition of the
lower classes which produce an authoritarian predisposition? There is
little doubt that some of the major factors tend to be little education,
low level of political participation, low degree of verbal skill, econ-
omic insecurity, and authoritarian family patterns. Formal education
is closely related to one's socioeconomic status. There is also a cor-
relation between the level of education and undemocratic attitudes.
Stouffer indicated that although higher occupational status within each
educational level seems to make for greater tolerance, the increase in
tolerance associated with higher levels of education are greater than
those related to higher occupational status, other factors being con-
stant. "Inferior education and low occupational position are closely
connected, and both are part of the complex making low status which is
n 35
associated with a lack of tolerance."
Inherent in the psychological make-up of these individuals are
deep feelings of insecurity and inferiority. These feelings lead to
withdrawal from participation in activities—either social or political.
Because of their anti-social behavior, these members of society become
isolated from activities, controversies and organizations of democratic
society. This isolation prevents them from acquiring the
sophisticated
and complex view of the political structure which makes
understandable
and necessary the norms of tolerance.
35
Stouffer, op. cit . , p.
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Another contributing factor to the predisposition of the lower
classes toward authoritarianism is their lack of psychological and econ-
omic security. The economic insecurity is fairly understandable in view
of the fact that educational and occupational status are generally de-
terminants of economic security. However, psychological insecurity needs
further development in order to understand it for analytical purposes.
Zevedu Barbu, in Democracy and Dictatorship
,
deals with the prob-
lem of insecurity. "If we have to describe in a single word the struc-
ture of the field leading to that form of individuation which contains
in itself the basic conditions of authoritarian behavior, we would say
36
insecurity. ..." Because of the rapid tempo in modern societies
and the social instability resulting from it, modem man develops feel-
ings of insecurity. The less educated one is, the greater the chance is
that he does not understand these changes so that he can adequately deal
with them effectively. One thing should be pointed out, however, change
does not produce insecurity providing that it is believed to be for the
better.
This presupposes either the existence of a strong faith in the ra-
tional character of social evolution or a sustained empirical proof
of the increased well-being of the majority of the individuals as a
direct result of change. When these two factors are weak, change
becomes a source of insecurity in the individual.
Barbu cites five aspects of individuation under conditions of insecurity
36
Zevedu Barbu. Democracy and Dictatorship . New York:
Grove
Press, Inc., 1956, p. 161.
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1. Low degree of self-integration—the first characteristic of
the personality which has grown up in conditions of insecurity
is a weak ego structure.
2. Weak ego structure has a tendency to form compensatory struc-
ture, to build up a hypertrophied or inflated ego which displays
a high degree of integration "reliance on oneself."
3. Weak ego—often determines a high degree of integration with a
group. This is a means of escaping insecurity and lack of per-
sonal initiative. Military organizations are a great attraction
to these personalities.
4. Strong repression
—
(a) Reaction formation—loyalty to and identification with the
group resulting from a strongly repressed anarchic tendency
constitutes a typical reaction form in authoritarian person-
ality;
(b) Projection—the projection upon others of one's own desires
which are repressed because they are socially unacceptable
forms the basis of the scapegoat mechanism.
5. Ambivolent attitudes toward life—a strong mechanism of repres-
sion is closely related with this phenomenom. ^8
As a result of these aspects of individuation, the individual
grows excessively self-centered. In political life, this personality
may manifest itself in demogogic and servility behavior patterns. Para-
noid tendencies might also develop dividing the individual's world into
two categories: partisans and the enemy. The individual is utterly in-
capable of an emotional, rational relation with the world.
Dorothy Rogers' study of anti-democratic attitudes cites that a
strong relationship develops between the authoritarian character struc-
ture and attitudes toward minority groups.
On the basis of clinical interviews and projective techniques, the
ethnocentric ideology was then conceived of as one part of a more
38
Ibid.
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general anti-democratic ideology which is a reflection of various
needs and dispositions of individuals which authoritarian character
structures
.
Based on her review of The Authoritarian Personality (Adorno et al . t
1950), nine hypotheses were formulated to explain the needs and dispo-
sitions of authoritarian character:
1. Conventionalism: rigid adherence to conventional, middle-class
values
.
2. Authoritarian submission: submissive, uncritical attitude toward
idealized moral authorities of the in-group.
3. Authoritarian aggression: tendency to be on the lookout for,
and to condemn, reject and punish people who violate conventional
values
.
4. Anti-intraception: opposition to the subjective, the imagina-
tive.
5. Superstition and stereotypy: the belief in mystical determi-
nants of the individual’s fate; the disposition to think in
rigid categories.
6. Power and toughness: preoccupation with the dominance-submis-
sion, strong-weak, leadership-follower dimension; identifica
tion with power figures; overemphasis upon the conventionalized
attributes of the ego; exaggerated assertion of strength and
toughness
.
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7. Destructiveness and cynicism: generalized hostility, vilifi-
cation of the human.
8. Proj ectivity : the disposition to believe that wild and danger-
ous things go on in the world; the projection outwards of uncon-
cious emotional impulses.
9. Sex: exaggerated concern with sexual "goings on."
Rogers’ analysis focusses not only on the lower class individual,
but also includes members of the middle class. When she discusses the
rigid adherence to middle class values, one might infer that the lower
and middle classes share similar values. Her study is illustrative of
the many studies done in the area of social class which are guilty of
methodological weaknesses. Distinctions have not been clearly formulated
between the lower and middle classes or of even greater importance, be-
tween the lower-middle and upper-middle classes. Kahl's description
serves to illustrate the significant differences that occur between the
"career" oriented upper-middle class and the "respectable" lower-middle
class. Rogers’ study does not clearly delineate these differences con-
veying the impression that such differences do not occur.
Studies which deal specifically with the relationship between
social class and fatalism tend to be limited, although it is generally
accepted that the lower classes are more prone to fatalism than other
groups. Studies in the area tend to be contradictory. Rotter, in his
study, found that little relationship occurred between one’s social
class
position and the degree of fatalism he expressed. On the other hand,
in a more recent study, Howard Kaplan found a significant
relationship
37
between social class and self-derogation. Using Hollingshead ’s index
of social class position, Kaplan observed that:
A progressive increase in high self-derogation scores was observed
as we proceeded from the highest to the lowest social class: twen-
ty percent of Class I, thirty-seven percent of Class II, fifty-one
percent of Class III, fifty-seven percent of Class IV, and sixty-
nine percent of Class V subjects received high self-derogation
scores.
It would appear from studies previously cited that differences
between the social classes do in fact exist. However, the confusion in
the research leaves one with the impression that more research in the
area is needed in order to formulate more exacting measures. The present
state of the research has not yet delivered a cogent, well—formulated
description so that more exacting measures can be employed.
To this point, it has been suggested that two areas are respon-
sible for the development of attitudes and values—early socialization
patterns and the influence of socioeconomic position. Also, it has been
demonstrated that due to problems in developing an adequate model for
the assignment of social class position, many of the studies tend to
create ambiguity rather than offer a clear description when they employ
the term social class position. In spite of the problems inherent in
offering a definition which clearly delineates subtle differences, the
evidence supports the contention that general differences do in fact
occur between social classes. The greater the distance between social
class position, the more obvious the differences, and conversely, the
40Howard B. Kaplan. ’’Social Class and Self-Derogation: A Con-
ditional Relationship," Sociometry , Volume 34, Number 1, 1971, p. 58.
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nearer one gets to social class position, the greater the difficulty
in assigning distinctions. A third area which needs to be discussed
is the influence of the school with respect to the role it plays in
maintaining an already emerging pattern of social stratification.
The Influence of the School
The social class status of an individual is probably the greatest
single factor in determining his academic success, motivation, interests,
and attitudes toward the educational system. Ray Rist, in his study
"Social Class and Teacher Expectation: The Self-Fulfilling Prophecy in
41
Ghetto Education," concluded that the school merely perpetuates the
existing socialization patterns of the culture. It is the purpose of
this concluding section to explore the relationship between one’s so-
cial class position and educational success.
The relationship between social class position and educational
success has been clearly demonstrated in nearly all the studies done in
this area. In the Elmstown Youth study, Hollingshead concluded that the
class to which a child belongs is a really significant factor in his re-
lations with the school.
Obviously, class position is associated very strongly with whether
an adolescent is in or out of school. All the young people in
Classes I and II were in school, over nine out of ten of those in
Class III, six out of ten in Class IV, but only one out of nine in
Class V. 4
*
^Ray Rist. "Social Class and Teacher Expectation: The Self-
Fulfilling Phrophecy in Ghetto Education," Harvard Educational
Review
Volume 40, Number 3, August, 1970, pp . 411-451.
A 2
Hollingshead, op. cit ., p. 330.
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In a similar study, Yankee City ,^ 3 Warner found that nearly all
the upper class students attended college and that a significant number
of upper-middle class students go on to college. However, the percen-
tage of lower-middle class students dropped significantly. As the so-
cial class declines, there is a progressive drop in the percentage of
students who take courses to prepare them for college, and there is a
progressive increase in the percentage of pupils who take the commercial
and general courses. "Only ten percent of the upper-middle class pupils
took the commercial and general courses, compared with fifty-five percent
of the lower-middle class, seventy-two percent of the upper-lower class,
44
and seventy-four percent of the lower-lower class."
In a study done on youth in 1939 in Pennsylvania by the State
Department of Public Instruction and American Youth Commission, the re-
lationship between socioeconomic status and educational achievement was
ascertained. The group consisted of 910 pupils with intelligence quo-
tients of one hundred or above. This group was divided into sub-groups
on the basis of socioeconomic status. "Of the upper socioeconomic group,
ninety-three percent graduated from high school and fifty-seven percent
attended college. Of the lower socioeconomic group, seventy-two percent
n45
graduated from high school and thirteen percent attended college."
Helen G. Goetsch drew a similar conclusion in a study done on the
43
Lloyd Warner et al. Yankee City . New Haven: Yale University
Press, 1963 .
4A
Lloyd Warner, Robert J. Havighurst, and Martin Loeb. Who Shall.
Be Educated ? New York: Harper and Brothers Publishers, 1944, p. 61.
4 ~
*Ibid
. t pp. 51-52.
Milwaukee high schools in 1937 and 1938. The higher the parent's income,
the greater is the proportion who went to college.
Evidence seems to support the conclusion in these early studies
that the more status an individual has, the better his chances for high-
er education and the greater chances for social mobility. Since World
War II, many Americans have become more socially concerned as evidenced
by a greater social awareness . This awareness has created new educa-
tional programs sponsored by the Federal Government. Massive federal
spending in the schools was initiated during the 1950's, particularly
in 1957 when the Soviet Union launched Sputnik. During the 1960 's,
through the efforts of the 89th Congress, aid was given to poverty areas
with the intent of insuring equal opportunity for all Americans. Since
these changes have taken place, it would seem that more lower class in-
dividuals would be taking advantage of the opportunities afforded them
by the schools. The evidence doesn't seem to support this statement.
In 1955, Dr. Kenneth Clark demanded that attention be given to
black schools in New York City. He asked that an outside study be done
and the results indicated that black and Puerto Rican schools in New York
City were generally inferior to "other schools." Due to migration pat-
terns of whites to the suburbs, what remains in the inner city are mostly
lower class, underprivileged people with little or no political power.
Patricia Sexton, in her study City Schools, Inequality and Modified Class
Struggle
,
46
concluded that city schools have not been given adequate ser-
vices to "have-nots" largely because "have-nots" were underrepresented
in
46Patricia Cayo Sexton. Readings on the School in Society -
New
Jersey: Prentice Hall, Inc., 1967.
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decision-making positions. For instance, the school board in New York
City was composed of nine members which included only one black and no
Puerto Rican; yet these groups together compose forty percent of the
city’s public school enrollment. ’’Of some 777 top officials in the sys-
tem—board members, superintendents and principals—it appears that only
47
six are Negroes— .018 percent of the total." In 1962, John E. Coons,
Northwestern University Law Professor, prepared for the United States
Commission on Civil Rights, a report on segregated schools in Chicago.
Ten schools in each three groups were selected—white, integrated, black
—and the findings were as follows:
1961-1962 White Integrated Black
Number of pupils in the classroom 30.95 34.95 46.8
Appropriations per pupil $342.00 $320.00 $269.00
Number of uncertified teachers 12% 23% 27%
Average number of books per pupil 5.0 3.5 2.5
Although one should not dismiss the possibility of racial prej-
udice entering into these findings, the problem still appears to be one
of differential class treatment. In a report published in 1970, The
Damned Children by Julius W. Hobson concerning the educational climate
in Washington, D.C., the following was found. Fourth grade reading
scores, when presented along with average expenditures per pupil,
clear-
ly indicates a pattern of less money—low reading scores.
In the rich-
est neighborhood, ninety-four percent of the elementary
schools reported
47
Ibid.
,
p. 132.
I
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reading scores above the national norm."48 in terms of federal funding,
it is obvious that the wealthier schools use most of the money. Sixty-
five percent of the pupils assigned to schools below the median expendi-
ture per pupil received thirty-four percent of ESEA (federal) funds.
This report clearly demonstrates that income and status reflects the
kind of education one will receive. It can generally be concluded that
education is not equally available to all. What, then, is the function
of the school in American society?
The school system is a middle class institution controlled by
school boards, administrators and teachers who foster values and atti-
tudes consistent with their own life style. In order for a lower class
youth to survive in an environment of this type, in effect, he has to
adopt values which will insure his success in school. The school becomes
an agency which selects individuals, and to a large extent, determines
their life chances in terms of occupational success.
Whatever figure of speech we use, the school appears to be a sort-
ing device with various selective principles operating. In addition
to the principles of intellectual ability, there are such principles
of selection as economic status, social class and social personality.^^
Lloyd Warner, in Who Shall Be Educated? , cited that two princi-
ples operate in selection. First, the school system serves the children
of different classes in different ways; and second, the school system se-
lects a minority and trains them for social mobility.'* One aspect serves
48Julius B. Hobson. The Damned Children . Washington, D.C.:
Washington Institute for Quality Education, 1970, p. 32.
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Warner, Havighurst, Loeb, op . cit .
,
p. 32.
^Ibid.
,
p . 64.
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to preserve the status quo and then operates to help some children
achieve a degree of social mobility within the status system. Several
factors determine how far a boy or girl goes in school— the financial
status of the family, the parent's wishes, the individual’s aspirations
and ability as well as the school system encouraging some students and
discouraging others. Havighurst and Neugarten conclude that the end re-
sult, however, is selection with the school playing a major part in the
51
process
.
If the school is responsible for selecting individuals for future
success, who controls it and to what extent? A number of studies suggest
that the schools are controlled almost solely by individuals who repre-
sent middle class values and interests. Hollingshead (Elmtown's Youth)
indicated that the members of the board of education came mainly from
the two upper classes. This board was carefully selected before election
day in order to insure that the members represented the values of the two
upper classes. As a result, the board members elected were conservative
men who represented through the years the political, social, economic,
and educational interests of Classes I and II rather than the other four-
fifths or seven-eighths of the population. Warner’s studies of Yankee
an(j Jonesvi 11 e^ ^ have resulted in the following information to
Robert J. Havighurst and Bernie L. Neugarten. Society and
Education. Boston: Allyn and Bacon, Inc., 1967.
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Warner et al.
,
op. cit ,
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W. Lloyd Warner et al . Democracy in Jonesville . New York:
Harper and Brothers, Inc., 1949.
demonstrate the influence of the middle class on the school system:
1. Ninety—four percent of school board members came from the upper
and upper-middle classes.
2. Ninety-four percent of the teachers came from the upper-middle
and lower-middle classes.
3. Ten percent of the students came from the upper and upper-middle
classes, thirty percent from the lower-middle, and sixty percent
from the lower classes.
It is reasonable to conclude that in a situation of this nature,
the biases of the middle classes will tend not to favor characteristics
of the lower classes. R. Murray Thomas, in Social Differences in the
54
Classroom
,
states that the schools’ biases in favor of upper and mid-
dle classes are commonly expressed through the following factors:
1. Provision of better facilities;
2. Preferential treatment of higher strata pupils;
3. Curriculum materials suited more to upper and middle classes;
4. More prestige accorded to college preparatory courses.
In his recent study of inequality in the schools, Christopher
Jencks tends to support Murray's conclusion with some qualifications.
He argues that "there are three distinct sources of variation in school
expenditures—differences between states, differences between districts,
5
^R. Murray Thomas. Social Differences in the Classroom. New
York: David McKay Company, Inc., 1965.
55Christopher Jencks et al . Inequality A Reassessment of the
Effect of Family and Schooling in America. New York: Basic
Books, x97
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and differences between schools in the same district."56 The disparity
appears to be greatest between states due to differing form of taxation.
However, as one studies the differences between schools within the same
district, inequality becomes extremely difficult to assess.
Unfortunately, due to the gap between the characteristics of
the lower class sub-cultures and middle and upper sub-cultures, nega-
tive attitudes toward school are produced among lower class children.
This factor appears to be responsible for the low number of lower class
families going on to college.
Although ability alone is a major factor in determining level of ed-
ucation, the general picture is greatly modified when we consider
the additional factor of social status. Youth from upper-middle
class families are likely to go on to college even though they have
only average ability, while youth from lower status families have
less chance of entering college, even though they have high ability.
The type of curriculum which the school selects for an individual
will be considered with respect not only to native ability and intelli-
gence but more often with respect to the social class position of the in-
dividual. This selection results in a "track" system where the individual
is placed in college preparatory, vocational, commercial or general
courses. Education leads to economic opportunity which provides a chan-
nel for social mobility. The only curriculum which fits this category
for most persons is the college preparatory.
As we have seen, the social class status of a pupil and his family
has considerable influence on the choice of high school curriculum
so that lower-upper, upper-middle and lower-middle class children
56Ibid
. ,
p.
"^Warner, Havighurst, Loeb, op. cit ., p. 64
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go in strongly for the college preparatory courses and others tend
to choose the more vocational courses.^
It can generally be assumed that any curriculum choice other than col-
lege preparatory does not prepare a child for further education and in
that sense, his future is already determined.
The studies previously reviewed have illustrated that academic
achievement is highly correlated with class position. Few studies have
attempted to explain exactly how the school helps to reinforce the class
structure of society.
59
In Ray Rist's study, he observed that children were placed in-
to ability groups in kindergarten based solely on subjective which re-
flected the social class composition of the students. The children were
treated verbally and nonverbally with respect to their social class posi-
tion. Placement of these students occurred within the first eight days
of the child’s initial school experience, which for many of them deter-
mined their station of life. These same children were subsequently
placed in similar groups in the first and second grades, thus perpet-
uating the class system.
Rist's study provides a new dimension to the socialization re-
search in the area of education, particularly in view of the implications
it sets forth. It is a method which might be utilized by future investi-
gators in pursuit of understanding the dynamics of classrooms in educa-
tional settings. However, there are some methodological considerations
58
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47
which should be fully realized. In the Rist study, the research team
selected only one teacher and one class to study. The problems of gen-
eralizability are fairly obvious. Although the research effort pro-
vides valuable data for the sample studied, it does not necessarily
follow that the information would be useful for other settings. The
investigator did not use any mechanical devices to record classroom ac-
tivities, nor did he take notes during the observation. Comments were
written after the visits. Impressions of visits leads one to question
the biases of the investigator and the reliability of the information
obtained. In addition, this study lacks a longitudinal perspective
which makes it impossible to account for differences between classes or
teachers. The use of particular observations or micro-ethnography as a
research technique may lead to a greater understanding of problems of
this nature. However, it is encumbant upon the researcher to provide
additional techniques to support his conclusions.
With respect to the methodological problems inherent in the
studies cited and the problems of social science research, generally,
I believe that the conclusion to be drawn thus far from these pages
may be summed up by Charters:
It is proper to conclude that pupils of the lower classes will ex-
perience frustration and failure and pupils of the higher classes
will experience gratification and success in their educational ex-
periences. The evidence supporting this conclusion is overwhelm-
ing. 60
To categorize youth according to the social position of their
parents is to order them on the extent of their participation and degree
6
°W. W. Charters and N. L. Gage. Readings in Social
Psychology
of Education. Boston: Allyn and Bacon, Inc., 1963, p. 739.
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of "success" in the American educational system. This has been con-
sistently confirmed by research that it can now be regarded as empiri-
cal law. It appears to hold, regardless of whether the social class
categorization is based upon the exhaustive procedures used in Elmtown's
Youth or upon more causal indicators of socioeconomic status such as
occupation or income level. It seems to hold in any educational insti-
tution, public or private, where there is some diversity in social class,
including universities, colleges and teacher training institutions as
well as elementary and secondary schools. Social class predicts grades,
achievement and intelligence test scores, retention of grade levels,
course failure, truancy, suspensions from schools, high school dropouts,
plans for college attendance, and total amount of formal schooling. It
predicts academic honors and awards in public school, elective school
officers, extent of participation in extracurricular activities and in
social affairs sponsored by the schools, to say nothing of the variety
of "success" in the formal structure of the student society. Where dif-
ferences in prestige value exist in high school clubs and activities, in
high school curricula, or in types of advanced training institutions,
the social class composition of the membership will vary accordingly.
The predictions are far from perfect, "In as much as the social
class position rarely accounts for more than half the variance of school
'success,' the law holds only for differences in group averages, not
for
„61
differences in individual success.
61
Ibid., p. 740.
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Summary
The review of the literature suggests that the following pat-
terns emerge regarding attitudinal development. First, one’s initial
environment can be used as a predictor of attitudinal predisposition
and that differential socialization produces definite attitudinal dif-
ferences. Second, social class position accounts for attitudinal var-
iation. Since class has overwhelming economic overtones, the level of
education, income and life-style influences the development of attitudes.
Third, the school as a social agency appears to reinforce already de-
veloped attitudinal patterns in both subtle and overt ways.
In an attempt to discern attitudinal characteristics with re-
spect to social class position among the individuals participating in
the present study, Chapter III will present the research methodology
and instrumentation to be used and a description of the four programs
being studied.
•CHAPTER III
RESEARCH METHODOLOGY AND DESCRIPTION OF PROGRAMS
Introduction
This chapter will explain the research methodology employed
and offer a brief description of the programs under research. It will
also provide a discussion of the instrumentation used for the study.
In an attempt to measure the degree of dogmatism, fatalism and
ethnocentrism an individual possesses, the following attitudinal scales
will be administered: The Rokeach Dogmatism Scale (Form E)
,
Rotter's
2 3
I-E Scale, and the Bogardus Racial Distance Scale. The individual's
social class position will be determined by use of Warner's Index of
.
.
4
Social Characteristics.
These scales will be correlated to determine what relationships,
if any, might exist between them. If it is found that significant rela-
tionships do exist, then the data will be further analyzed using the
^Milton Rokeach. The Open and Closed Mind . New York: Basic
Books, Inc., 1960.
2
Julian B. Rotter. "Generalized Expectancies for Internal Ver-
sus External Control of Reinforcement," Psychological Monographs, Volume
80, Number 1, 1966.
Emory S. Bogardus. A Forty Year Racial Dis tance Stud^r. Los
Angeles: University of Southern California, 1967.
^Lloyd Warner. Social Class in America:
for the Measurement of Social Status . New York.
1960.
A Manual of Procedure
Harper and Row Publishers,
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technique of "path analysis." Tatsuoka, in his book Multivariate Anal-
ysis: Techniques for Educational and Psychological Research
, states
that "path analysis":
. . . reflects a desire on the part of the researcher to go beyond
sheer statistical relations to the development or testing more fine
grained models of the structure of such relations. It does so by
forcing the researcher to commit himself to stronger assertions im-
plied by the model he tentatively adopts, but which may be refuted
by the observed data. Path analysis thus provides a self-corrective
mechanism in theory building, an important mechanism in scientific.
^
It is intended that information derived from this study will be
utilized in teacher preparation programs for the purpose of selecting
prospective interns. A description of the scale and programs will be
discussed.
Ins trumentation
Warner's Index of Status Characteristics
For the purpose of this study, it is necessary to assign individ-
ual's social class position.
The I.S.C., as a measurement of social class, is posed on two prop-
ositions: that economic and other prestige factors are highly im
portant and closely correlated with social class, and that these
social and economic factors, such as talent, income and money, if
their potentialities for rank are to be realized, must be trans-
lated into social class behavior acceptable to members of any
given
social level of the community.
tion,
The areas which will determine one's social class are: occupa
source of income, house type, and dwelling area. "The
basic criterion
^Maurice M. Tatsuoka.
Educational and Psychological
1971 .
Multivariate Analysis: Techniques for_
Research. New York: Wiley and Sons, Inc 5
6
Warner, op. cit .
,
P- 39 .
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for choosing them was that they express in concrete form the two basic
propositions which underlie the method of the I.S.C." 7 There are three
separate steps in obtaining an Index of Status Characteristics for any
individual or family:
1. Making the primary ratings on the status characteristics which
are to comprise the Index—usually occupation, source of income,
house type, and dwelling area.
2. Securing a weighted total of these ratings.
%
3. Conversion of this weighted total into a form indicating Social
Class equivalence.
Each of the four status characteristics is rated on a seven
point scale which ranges from a rating of "1", very high status value,
to "7", very low status value. The scales are presented in the Appendix.
The ratings on the separate status characteristics are combined into a
single numerical index by assigning to each one a weight and securing a
weighted total of the separate ratings. The weights are based on evi-
dence from the Jonesville study and are designed to secure the maximum
degree of social class prediction. When the data are available for all
four of the ratings, the ratings should be multiplied by the following
weights
:
Occupation 4
Source of Income 3
House Type 3
Dwelling Area 2
7
Ibid.
i
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The weighted total may be any number from twelve to eighty-four
inclusive. If the ratings for any individual were all ones, he would
get a twelve (the highest rating in the upper class). If they were all
sevens, he would rate an eighty-four (the lowest in the lower class).
The determination of social class will be based on the following numer-
ical ratings
.
Weighted Total
of Ratings Social-Class Equivalents
12-17 Upper Class
18-22 Upper Class, probably with some
possibility of upper-middle class
23-24 Indeterminate: either upper or
upper-middle class
25-33 Upper-middle class
34-37 Indeterminate: either upper-middle
class or lower-middle class
38-50 Lower-middle class
51-53 Indeterminate: either lower—middle
or upper-lower class
54-62 Upper-lower class
63-66 Indeterminate: either upper-lower
class or lower-lower class
67-69 Lower-lower class, probably with
some possibility of upper-lower
class
70-84 Lower-lower class
Rotter ' s I-E Scale
The Rotter scale is used to measure the degree of
fatalism ex
pressed by an individual. Rotter uses the terms
external control and
internal control of reinforcement contingencies to
describe behavior
characteristics. External control means:
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. . . when a reinforcement is perceived by the subject as following
some action of his own but not being entirely contingent upon his
action, then, in our culture, it is typically perceived as the re-
sult of luck, chance, fate, as under the control of powerful others,
or as unpredictable because of the great complexity of the forces
surrounding them.°
On the other hand, internal control is expressed . .if the person
perceives that the event is contingent upon his own behavior or his re-
9latively permanent characteristics."
Most significant evidence of the construct validity of the I-E Scale
comes from the predicted differences in behavior for individuals
above and below the median of the scale or from correlations with
behavioral criterion. A series of studies provide strong support
for the hypothesis that the individual who has a strong belief that
he can control his own destiny is likely to (a) be more alert to
those aspects of the environment which provide useful information
for his future behavior, (b) take steps to improve his environmental
condition, (c) place greater value on skill or achievement rein-
forcements and be generally more concerned with his ability, par-
ticularly his failures, and (d) be resistive to subtle attempts to
IQinfluence him.
It appears that an individual who expresses internal control at-
tributes coupled with other behavior characteristics would probably pos-
sess the qualities needed to insure one's effectiveness as a teacher.
The Rotter I-E Scale consists of twenty-nine paired items, six
of which are used as fillers and do not contribute to the final outcome.
Respondents are asked to select one statement from each of the paired
choices, the statement they believe to be the case. The following test
items are the filler responses: Items 1, 8, 14, 19, 24, and 27.
Choices
which determine the degree of external control one possesses or the
^Rotter, op. cit . , p. 1.
9
Ibid.
10Ibid. > p. 25.
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amount of self-confidence one has are circled on the sample inventory
in the Appendix.
Test procedures
. The following directions are printed on the
cover page to the scale. In order to disguise the actual nature of the
inventory, the test has been labeled the Social Reaction Inventory
.
Inventory .
Directions:
This is a questionnaire designed to find out the ways in which
certain important events in our society affect different people.
Each item consists of a pair of alternative statements numbered
(1) or (2) . Please select the one statement from each pair
which you more strongly believe to be the case, so far as you're
concerned. Be sure to select the one you actually believe to be
more true rather than the one you think you should choose, or
the one you would like to be true. This is a measure of person-
al belief—obviously, then, there are no right or wrong answers.
Please answer these items carefully, but do not spend too much
time on any one. Be sure to select an answer for every pair.
Circle either (1) or (2) in the paired items designating the
answer which you choose to be most true. In such cases, be sure
to select the one which you more strongly believe to be the case.
Also, try to respond to every item independently when making your
choices—do not be influenced by your previous choices.
Remember, select the one alternative from each pair which you
more strongly believe to be the case.
Scoring:
The scoring is the sum of the external choices selected.
Bogardus Racial Distance Scale
Another quality which may contribute to one's effectiveness in
teaching is how tolerant an individual is toward "out" groups.
Given
the degree of cultural diversity which exists in our society,
one will
confront students representing varying ethnic and
social class backgrounds
56
The Racial Distance Scale is designed to measure social distances be-
tween groups of people, although it can be used to measure social dis-
tance between a person and a group of people or between person and per-
„H
son.
Various tests of the scale have been made to demonstrate its re-
liability. "E. W. DuVall found the Racial Distance Scale to be intern-
12
ally consistent." Eugene and Ruth Hartley state that "the original
Bogardus Scale has proved highly reliable as a measure of general social
distance." In testing the scale's reliability, they report that "split
half reliability coefficients of .90 and higher have reportedly been ob-
tained," and that it has been "the most widely used instrument of its
13kind and has yielded illumanating results."
Though the Bogardus Scale is cited as having a strong reliability,
it does not necessarily follow that it is a valid scale. One of the prin-
ciple limitations of the scale is respondents tend to answer questions in
ways which they perceived to be acceptable in terms of the stated philo-
sophical goals of brotherhood, justice and equality of American democratic
practice. Teachers as a group tend to be sensitive to the platitudes of
democracy as a necessary requisite to their profession. Cappelluzzo found
that a discrepancy existed between the results of the Bogardus Scale of
Social Distance and data from open-ended interviews conducted in her study
^Bogardus, op. cit .
,
p. 5.
12
E. W. DuVall. "Parent-Child Social Distance," Sociology
and
Social Research, Volume 21, pp. 458-463.
13
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of Ethnic distance. "The findings from the Bogardus Scale of Social
Distance may also have been influenced by the sophistication of teachers
and their reluctance to admit ethnic distance on a scale where responses
14
are written." That the Bogardus Social Distance Scale presents prob-
lems in determining its validity, merits consideration. However, to
date, it appears to be an acceptable scale in which to measure ethnic
distance
.
The Bogardus Scale of Social Distance asks the subject to com-
mit himself to as many as he chooses of the following categories rela-
tive to each of a number of ethnic groups.
1. Would he marry into a group;
2. Would have as close friends;
3. Would have as next door neighbors;
4. Would work in same office;
5. Have as speaking acquaintances only;
6. Have as visitors only to my nation;
7. Would debar from my nation.
When the subject has responded to the thirty ethnic groups used in the
Bogardus Scale, a pattern is formed which indicates the subject s tol-
erance toward those ethnic groups. The pattern is expressed
in terms
of a Racial Distance Quotient.
Test procedures . The scale is so designed that
the subject can
react to the thirty ethnic groups in a relatively
short period of time-
14Emma Cappelluzzo. "Ethnic Distance as it
Appears m
From Three Elementary Schools of Differing
Ethnic Composition,
lished D.Ed. Dissertation, University of
Arizona, 19 •
Teachers
" Unpub-
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usually ten to twelve minutes. The researcher, administering the scale,
asks that the subjects check each statement for each ethnic group with
this thought in mind: "According to my first feeling reactions, I would
be willing to admit members from the group to one or more of the seven
classifications to be checked." The following instructions are read:
1. Use only check mark.
2. Please give your first feeling reaction in every case.
3. Give your feeling reactions to each group in terms of the chief
picture you have of the entire group.
4. Check as many of the seven columns in each case as your feelings
dictate.
5. Work as rapidly as possible.
The progressions of the Bogardus Scale indicate degrees
,
not
necessarily equal, of social distance. The Bogardus Scale is an or-
dinal scale permitting comparisons of desired relative intimacy. The
numbered interval is a discrete variable used to represent a continu-
ous variable which can be identified as the respondent's willingness
or unwillingness to have contact with a given group.
Scoring . Bogardus suggested that a simple way of recording test
scores is to record the number of the column in which, for each entry,
the check mark farthest to the left occurs. In order to obtain the
Racial Distance Quotient for a group of individuals, the arithmetic
mean of the numbers is computed for each individual (the individual s
R.D.Q.) and means of these scores is then obtained.
The Rokeach Dogmatism Scale (Form E)
The scale . The Rokeach Dogmatism Scale (Form E) contains for-
ty items designed to measure authoritarianism and intolerance. "The
primary purpose of this scale is to measure individual differences in
openness or closedness of belief systems. Rokeach termed authori-
tarianism and intolerance among the dimensions of the belief system.
His procedure for the construction of the items for the Dogmatism Scale
was essentially deductive. Various defining characteristics of open
and closed systems were identified and statements were constructed to
detect these characteristics.
Test procedures . The following directions are printed at the
top of the scale. The directions will be read to the subjects by the
researcher in order to answer questions and clarify statements.
Directions
:
The following is a study of what the general public thinks and
£00X3 about a number of important social and personal questions.
The best answer to each statement below is your personal opinion.
We tried to cover many different and opposing points of view;
you may find yourself strongly agreeing with some of the state-
ments, disagreeing just as strongly with others, and perhaps un-
certain about others; whether you agree or disagree with any
statement, you can be sure that many people feel the same as you
do. Mark each statement in the left hand margin according to
how much you agree or disagree with it. Please mark every
one.
Write +1, +2, +3 or -1, -2, -3, depending on how you feel in
each case.
+1 I agree a little
+2 I agree on the whole
+3 I agree very much
-1 I disagree a little
-2 I disagree on the whole
-3 I disagree very much
15
Rokeach, op . cit . , p.
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Scoring . Subjects indicate disagreement or agreement with each
item on the scale ranging from minus three to plus three, with zero
point excluded in order to force responses toward disagreement or agree-
ment. This scale is subsequently converted, for scoring purposes, to a
one to seven scale by adding a constant of four to each item score. The
total score is the sum of scores obtained on all items in the test.
Summary of Scales
Through the use of the scales previously discussed, Warner’s
I.S.C., Rokeach's Dogmatism Scale (Form E)
,
Rotter's I-E Scale, and the
Bogardus Racial Distance Scale, it will be determined by correlation of
the scales if any relationship exists between them. The technique of
"path analysis" will be employed to determine what sort of paths or
one-way "causal" links are involved among the four variables. If rela-
tionships do in fact exist between one's social class position and the
degree of dogmatism, fatalism and ethnocentrism he possesses, such infor-
mation might serve as a valuable function in the selection of prospective
interns. The next section will provide a description of the programs
selected for the present investigation.
Programs
English Education Program
In the spring of 1971, 120 English majors graduated from the
University of Massachusetts. Of those graduates, only eighteen assumed
teaching positions in the fall. This fact coupled with an opportunity
to develop high quality English teachers caused the English
Education
Committee to be formed.
61
The shortage of employment opportunities for English teachers
graduating from the University and the concern for quality in teaching
led to the initiation of the English Education Program. It is the first
program at the University of Massachusetts to establish rigorous selec-
tion criteria for prospective English interns. This Committee consisted
of professors and graduate students representing both the English Depart-
ment and the School of Education. In addition, the Committee felt a
responsibility to include high school teachers in order to insure another
perspective in the selection process. Once formed, one major task of the
Committee became selection of students for the Program.
Selection . Students selected into the Program are judged on their
merits in five areas: course preparation, three recommendations from pro-
fessors, a personal written statement, a written response to a series of
essays and poems, and a personal interview with five members of the Com-
mittee. As a result of this procedure, a process of "self-selection" has
taken place leaving the Committee with the selection of students seeming-
ly interested in teaching as a career. Because only twenty-five students
are selected each semester, it would appear that these students would
tend to exhibit a stronger desire and seriousness of purpose with respect
to teaching than students in other programs.
Northern New Mexico Intern Teaching Program
The Northern New Mexico Intern Teaching Program provides an ex-
cellent opportunity for students to intern in a cross-cultural setting
working with American Indians. The five Northern Pueblos of New Mexico
have been selected as sites suitable for an intern experience.
These
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are: San Juan, San Ildelfonso, Taos, Santa Clara, and Tesque. Each
pueblo is significantly different in socioeconomic and political organ-
ization. The social, educational and cultural differences are signifi-
cant enough to make each pueblo distinct from all others. These differ-
ences which appear subtle and unobtrusive shape the experience and in-
volvement of the teaching intern while he is on site. Also present are
the growing concerns for community involvement and control of education-
al and language programs
.
It would seem that an individual willing to confront both per-
sonal and educational challenges afforded by the program might possess
unique personal qualities which ultimately would lead to effective teach-
ing.
Selection . Three areas are considered in the selection of interns
for the Northern New Mexico Intern Teaching Program. These are: initial
interest, an interview with the director of the program, and successful
completion of a designated seminar appropriate to teaching in New Mexico.
Law Enforcement Officials Enrolled in a Police Science Program
Police officers enrolled in the Police Law Science Program at
Holyoke Community College are all in-service officers representing the
following Western Massachusetts communities: Holyoke, Chicopee, Westfield,
Springfield, West Springfield, and South Hadley. The requirements for
involvement in the program are minimal.
Police officers as a group tend to mirror local community atti-
tudes and values and exhibit corresponding behavior characteristics. In
a sense, they are the communities' conscience. The socialization
process
63
which acts upon law enforcement officials is probably inherently differ-
ent than that process which acts on a prospective teacher.
Selection . Police officers currently enrolled in the Program
have been selected on the following criteria: successful completion of
high school or its equivalent, and presently employed as an in-service
police officer.
Introductory Sociology Students at Greenfield Community College
Students enrolled in community colleges as a group come largely
from the local area. Since living accommodations are not provided by
the college, most of the students live at home. In addition, these stu-
dents as a group are representative of lower socioeconomic segments of
the population—predominantly lower-middle class and working-class in-
dividuals. The students bring with them attitudes and values which re-
flect those of the local communities. These values are continually be-
ing reinforced because students do live at home and also because
the stu-
dent population is derived from predominantly the same region.
The Community College is a two-year institution offering a term-
inal degree in a number of occupational areas. Although many
students
do continue their studies in four-year institutions, the majority leave
school upon the completion of their degree. Students enrolled
xn Intro-
ductory Sociology are representative of the student
population.
Selection . Students enrolled in Introductory Sociology
courses
are required to do so as it is a college requirement.
Therefore, selec-
tion is based on admission to the Community College.
Selection into the
successful completion of high school or its
equivalent.
College requires
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Summary
The preceding chapter has presented the instrumentation to be
used in this study and offered a description of the four programs se-
lected for the present investigation. Social class position will be
determined and three attitudinal scales administered to measure the de-
gree of fatalism, ethnocentrism and dogmatism the participants possess.
It is the purpose of Chapter IV to report the findings and analyze the
data obtained.
CHAPTER IV
FINDINGS AND ANALYSIS OF DATA
Introduction
Sixty—nine individuals enrolled in four distinct college programs
were studied to determine the relationship which exists between ethno-
centrism, dogmatism, fatalism, and social class background. The sample
comprised a majority of the individuals enrolled in the four programs—
Northern New Mexico Teaching Intern Program, English Education Program,
Introductory Sociology students at Greenfield Community College, and Law
Enforcement Officials at Holyoke Community College. To measure the atti-
tudes of the individuals used for the study, three scales were used: The
Bogardus Racial Distance Scale, The Rokeach Dogmatism Scale (Form E) , and
Rotter’s I-E Scale. In order to determine social class position, Warner's
Index of Social Characteristics was employed.
In this chapter, the findings from each are presented. Results
are compared for the Northern New Mexico Intern Teaching Program, English
Education Program, Introductory Sociology students at Greenfield Community
College, and Law Enforcement Officials at Holyoke Community College. In
addition to the Racial Distance Quotient which exist for all ethnic groups
in the Bogardus Scale, a separate Racial Distance Quotient was determined
for the following groups: Mexicans, Mexican-Americans and
Negroes. These
scores will be compared. Additionally, individual scores will
be analyzed
in terms of the relationships which exist between
sex, social class
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position, and attitudes. Finally, results are compared to determine
any correlation between the three scales.
The Bogardus Racial Distance Scale
A Bogardus Racial Distance Quotient was obtained for each indi-
vidual as described in Chapter III. A score of 7.0 would indicate the
subject would have members of any of the thirty ethnic groups debarred
from this nation j a score of 1.0 would mean the subject would marry in-
to any of the ethnic groups. The means and standard deviations for each
of the groups are listed in the following table:
TABLE I
Bogardus Racial Distance Quotient
NNMITP ENG.EDUC. GCC HCC
MEAN 1.25 1.34 1.38 2.32
S.D. .50 .61 .49 .99
A significant difference exists between the means. The R.D.Q. ’s
must be considered to be essentially different for each of the groups
measured. The individual R.D.Q. 's ranged from 1.0 to 4.7. From the
seven subjects who scored above 3.0, five were Law Enforcement Officials,
one from the English Education Program and one from Greenfield Community
College.
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In order to gain a more accurate assessment of particular eth-
nic groups in our society, the following groups were selected: Mexicans,
Mexican—Americans and Negroes and their combined scores compared with
the general R.D.Q. as described in Table I. The resulting means are
shown in the following table:
TABLE II
Selected Racial Distance Quotient Compared
With Bogardus Racial Distance Quotient
NNMITP, ENG.EDUC. GCC HCC
MEAN R.D.Q. 1.25 1 .34 1.38 2.32
MEAN (M, MA, N) 1.25 1.53 1.47 3.3
The mean selected Racial Distance Quotient is highest for the
Law Enforcement Officials. The mean for the English Education Program
and Greenfield Community College students are within .06 of being the
same. The NNMITP group exhibits the least social distance of the groups
studied. Using this method of sorting out particular ethnic groups for
study affords one the opportunity to view clearly the ethnic distance
which exist toward various minority groups present.
In summary, the Bogardus Scale revealed significant differences
between the groups studied, both in terms of the R.D.Q. and the selected
R.D.Q. The NNMITP group scored lowest in the sample followed
by the
English Education and Greenfield Community College
students exhibiting
similar scores, and finally the Law Enforcement
Officials scoring
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significantly higher than the others. Factors influencing these dif-
ferences will be discussed in Chapter V.
The Rokeach Scale of Dogmatism (Form E)
The Rokeach Dogmatism Scale (Form E) was first scored as a whole,
the forty items being equally weighted. As a reference point, if a sub-
ject were to agree with half of the statements and disagree with counter-
balancing intensities, with the other half, his score would be 160.
Rokeach,^" however, testing college groups, obtained means of 141 to 153;
that is, his average subject did more disagreeing than agreeing.
2 3
Cappelluzzo, and Cappelluzzo and Brine, obtained similar results in
their studies.
In the groups tested for this investigation, scores ranged from
60 to 189. The range, means and standard deviations will be presented
in the following table:
Emma Cappelluzzo. "Ethnic Distance as it Appears in Teachers
From Three Elementary Schools of Differing Ethnic Composition." Unpub-
lished D. Ed. Dissertation, University of Arizona, 1965.
Hilton Rokeach. The Open and Closed Mind . New York: Basic
Books, Inc., 1960.
3
Emma Cappelluzzo and James Brine. "Dogmatism and
Prospective
Teachers," Journal of Teacher Education , Summer, 1969,
Volume XX,
Number 2, p. 148.
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TABLE III
Rokeach Dogmatism Scale
NNMITP ENG.EDUC. GCC HCC
RANGE 126-186 113-169 60-184 101-189
MEAN 147 143.61 137.51 150.66
S.D. 28.08 18.61 31.98 25.20
As can be seen, the scores are consistent with studies done by
Rokeach and others. Though subtle differences occur, they do not sig-
nificantly diverge from one another to draw any useful conclusions. It
is interesting to note that the Law Enforcement Officials emerged as the
most dogmatic.
Rotter's I-E Scale
Rotter's Scale was administered to determine the degree of fatal-
ism expressed by the individuals under investigation. As discussed in
Chapter III, the scale is based on twenty-six paired items, four used as
fillers, each paired item reflecting a statement in which the individual
feels in control or powerless in the particular situation
described.
In the groups tested, the scores ranged from
zero to twenty-two,
zero indicating a feeling of control or mastery over
the entire range of
situations presented and twenty-two indicating total lack of
control.
The range, means and standard deviations will be
presented in Table IV.
I
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For statistical purposes, the ordinal numbers have been converted into
decimal equivalents.
TABLE IV
Rotter’s I-E Scale
NNMITP ENG.EDUC. GCC HCC
RANGE 12-15 7-22 0-22 3-18
MEAN .586 .552 . 454 .429
S.D. .05 .15 .23 .14
Significant differences in the mean scores emerged between the
groups studied. The NNMITP students expressed the greatest degree of
fatalism, English Education students a lesser degree, Greenfield Commun-
ity College students next, and finally the Law Enforcement Officials ex
pressed the least degree of fatalism.
Social Class Position
In order to determine one's social class position, Warner s
Index of Social Characteristics was administered to the individuals
used for the study. Warner's scores range from twelve,
upper-upper
class or Class I, to eighty-four, lower-lower class or
Class V. The
scores obtained in this study ranged from sixteen to
fifty-nine. The
range, mean and actual number of class position by
group will be listed
in the following table:
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TABLE V
Social Class Position
GROUP RANGE MEAN I II III IV V
NNMITP 20-50 35.25 0 3 0 1 0
ENG. EDUC. 28-51 40.40 0 5 10 0 0
G . C . C
.
16-59 41.24 1 10 15 5 1
H.C.C. 35-52 46.55 0 0 16 2 0
The largest segment of the sample is comprised of individuals
coming from Class III or lower-middle class backgrounds. Due to the
serious limitations posed by the sample population representing Classes
I and V, for statistical purposes will be excluded from the section con-
cerned with sex, social class position and attitudes.
Sex, Social Class Position and Attitudes
In order to determine the relationship which exists between sex,
social class position and attitudes, the statistical technique, analysis
of variance was employed for each of the groups in the present study.
The following table will list the mean and standard error obtained
from
Rotter's I-E Scale for males and females and their respective
class po-
sition.
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TABLE VI
Rotter I-E Scale — Sex By Class Position
CLASS II III IV
MALE MEAN
.503 .524 .600
S.E. .087 .070 .133
FEMALE MEAN .539 .442 .388
S.E. .086 .085 .173
The table suggests that significant differences exist between
both social class position and sex. Scores for males from Class IV
exhibit a noticeable degree of fatalism as contrasted with females from
the same class who perceived themselves to possess a greater degree of
control over their environment. Females from both Classes III and IV
express more control than their male counterparts. It is only in Class
II that males exhibit less fatalism than their female peers. An attempt
will be made in Chapter V to explain this phenomenon.
When the mean scores for the Rokeach Scale of Dogmatism was ob-
tained for the four groups, differences did not occur which suggest
areas for future research. However, when the mean scores were obtained
using sex and class position as variables, significant differences
emerged. The following table lists the mean scores and standard
devia-
tions for the Rokeach Scale of Dogmatism.
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TABLE VII
Rokeach Scale of Dogmatism
Sex and Soci-al Class Position
CLASS I II III IV V
MALE
S.D.
147.69
12.29
148.96
9.92
119.89
18.64
FEMALE
S.D.
122.91
12.18
154.71
11.92
176.32
24.30
Significant differences appear between both sex and class posi-
tion of the individuals studied. Males become less dogmatic as one de-
scends the class scale, yet on the other hand, females become increas-
ingly dogmatic as one descends the class scale. The degree of differ-
ence between male and female in Class II and Class IV is sufficient to
warrant further investigations in the area of attitudinal disposition
and sex differences. Bear in mind that earlier studies revealed the
range of scores for the Rokeach Scale to be between 141 and 153. The
scores in Table VII diverge significantly from this range to support
the notion that further analysis is needed.
Results of the Bogardus Racial Distance Scale suggested that
differences between the groups used for the study were significant,
when the variables of sex and social class were employed,
significant
differences also appeared. The following table will present
the Racial
Distance Quotient by sex and class position for the individuals
used in
the study.
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TABLE VIII
Bogardus R.D.Q. — Sex By Social Class Position
CLASS I II III IV V
MALE R.D.Q. 1.88 1.41 1.29
FEMALE R.D.Q. 1.52 1.59 2.63
Significant differences in the social distant scores emerged
between social class position and sex. Males in Class II exhibit a
greater degree of social distance then their female counterparts. As
one descends the class scale, an inverse relationship emerges; that is,
males tend to express less social distance and females become progres-
sively more distant as one descends the class scale.
When the statistical technique, analysis of variance was em-
ployed to determine the relationship between sex, social class position
and attitudes, significant differences emerged. The data suggests that
differences between sex and social class are consistent for the attitudes
investigated.
Correlation Between Sex, Class Position and Attitudes
Relations between sex, class position and attitudes were investi-
gated. A product moment correlation coefficient was calculated for all
The correlation matrix is presented in the table in the appendix.scales
.
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No significant correlation between the scores obtained on the attitude
scales, sex or social class position was to be found. Tables IX through
XIII on the following pages graphically demonstrate those test results
which reveal significant differences between groups in individuals.
Mean scores from the Bogardus Social Distance Scale revealed
significant differences between the groups studied. When a selected
Racial Distance Quotient pertaining only to Mexicans, Mexican-Americans
and Negroes was obtained, the differences intensified. The scores for
all groups with the exception of the Northern New Mexico Intern Teaching
Program suggested a tendency toward greater ethnic distance. The mean
scores for the Rokeach Scale of Dogmatism did not reveal any significant
differences between the groups surveyed. When the Rotter I-E Scale was
administered to the groups, significant differences were expressed.
The NNMITP group displayed the greatest degree of fatalism as contrasted
to the Law Enforcement Officials who exhibited the least degree of fa-
talism.
Warner ' s Index of Social Characteristics revealed that the larg-
est segment of the individuals studied came from Class III or the lower-
middle class. Only one individual came from Class I and Class V. Dif-
ferences in attitudinal scores emerged when the variables of sex and
class were employed. With the exception of males in Class II, males
in
both Class III and Class IV expressed a greater degree
of fatalism than
their female counterparts. Males from Class II and Class
III were far
more dogmatic than males from Class IV. On the other
hand, females from
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TABLE IX
Group Scores for Rotter "I-E" Scale
TABLE X
Bogardus Social Distance Scale
IS! Mean R.D.Q.
Mean R.D.Q. (Mexicans, Mexican-Americans , Negroes)
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TABLE XI
Rokeach Scale of Dogmatism
Sex and Social Class Position
Male
Female
TABLE XII
Bogardus Racial Distance Scale
Sex and Social Class Position
II III IV
Male
Female
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TABLE XIII
Rotter "I-E" Scale
Sex By Class Position
Male
Female
Class II expressed the least degree of dogmatism of the individuals
studied and the dogmatic response increased as one descended the class
scale. The scores for social distance also suggested significant dif-
ferences existed when the variables of sex and class were applied. The
social distance scores of males decreased as one descends the class
scale, yet the opposite was true for females. Females express greater
ethnic distance as one descends the class scale.
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Though scores between groups and attitudes and between sex and
social class position suggested that differences did exist, no correla-
tions could be found between the three attitude scales, sex and social
class position. In an attempt to determine the validity of the research,
Chapter V will present a summary and critique of the scales employed for
this study.
CHAPTER V
SUMMARY AND CRITIQUE OF THE SCALES EMPLOYED
Introduction
The purpose of this investigation has been to determine the re-
lationship which exists between social class background and three atti-
tudes—dogmatism, ethnocentrism and fatalism of sixty-nine individuals
enrolled in four separate college programs. The four groups were se-
lected according to their individual uniqueness—interns self-selecting
a cross-cultural setting in which to do their student teaching, interns
selected through a rigorous selection process, undergraduates in a com-
munity college introductory sociology course, and police officers in a
police science program. It is the intent of this chapter to summarize
the material derived and develop a critique of the scales used in the
present study. Because the results of studies such as this might pro
vide information which could be utilized in the formulation of criteria
to select individuals into teacher preparation programs, it is critical
that one clearly understands the limitations inherent in the present in-
vestigation. The closer research findings come to influencing an indi-
vidual's destiny, the greater the need for certainty in that research.
The following hypothesis were tested by means of scales admin-
istered to each of the individuals in the selected groups.
1. In the four educational programs studied,
significant relation-
ships exist between dogmatism, ethnocentrism and the
degree of
fatalism expressed by individuals and their
social class positions
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Results from the Rokeach Dogmatism Scale (Form E) did not sup-
Port the hypothesis. The scores revealed minimal differences between
the groups. However, scores obtained from the Bogardus Social Distance
Scale supported the hypothesis. Patterns of ethnic distance emerged
when the Social Distance Scale was administered. Scores from Rotter's
I—E Scale revealed that significant differences occurred between the
groups studied, thus supporting the hypothesis. Finally, results from
the scales showed that significant differences exist between attitudes
and social class position.
2. Interns in the Northern New Mexico Intern Teaching Program and
the English Education Program will express less dogmatism and
ethnocentrism, and exhibit a greater degree of self-confidence
than individuals enrolled in the Greenfield Community College
Introductory Sociology and Police Science Programs. Although
this hypothesis will not account for individual differences, it
will hold for group averages.
Results from the scales partially supported the hypothesis. The
results from the Rokeach Dogmatism Scale (Form E) did not reveal any sig-
nificant differences. Scores from the Bogardus Scale did show that the
interns expressed less ethnocentrism than the Greenfield Community College
students and the law enforcement individuals, thus supporting the hypoth-
esis. The results from Rotter's I-E Scale did not support the hypothesis,
in fact, just the opposite occurred. The Greenfield Community College
students and law enforcement officials expressed greater
self-confidence
than the interns.
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3. A negative correlation will exist between the degree of dogma-
tism, ethnocentrism and fatalism expressed by the subjects
studied by their social class position. Hence, the higher
one s social class position, the less the degree of dogmatism,
ethnocentrism and fatalism. Conversely, the lower one's social
class position, the higher his degree of dogmatism, ethnocen-
trism and fatalism.
Due to the differences which occurred resulting from both social
class position and sex, the hypothesis did not adequately test the prob-
lem. Correlations do, in fact, exist between attitudes and social class
position, however, the results have to be viewed with respect to sex
differences before an adequate conclusion can be formulated.
The initial hypotheses did not provide for an assessment of the
research tools employed. However, to measure attitudes as they relate
to social class position, scales were used which have not been previous-
ly used in conjunction with one another. Comparisons of the findings
from these scales provide a basis for evaluation of the usefulness of
the scales. The next section will present a critique of the scales used
in the present investigation.
Social Class Measurement
From the time sociology emerged as a separate discipline in the
mid-Nineteenth Century, one of its dominant interests has been social
class. To what extent had social class position influenced one s op-
portunities in life and more specifically, one’s opportunities for
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educational attainment became the central issue in Jenck's work on in-
equality. Although he concluded that occupational status is quite
closely tied to educational attainment, additional factors also seemed
to be responsible for one’s position in life which were not economic
in nature. The primary concern of the following section is to present
a ^titique of the scales which seek to measure social class position.
This author would agree that class position does exert a definite in-
fluence on one's life chances. However, the instrumentation developed
thus far which seeks to measure class position, possess methodological
weaknesses and casts a shadow of doubt as to their usefulness for anal-
ytical purposes.
Three areas of confusion exist in the formulation of scales which
purport to measure socioeconomic standing. These are the concepts of
class, status and culture. It is necessary that distinctions be made
between these separate categories. Due to the confusion existing between
these areas, studies which seek to demonstrate relationships between class
position and other variables are imbued with inconsistencies and in some
cases, contradict one another.
Social class as a concept denotes a congerie of meanings leading
to general misuse of the term by many who employ it.
The concept of social class too frequently carried with it ready-
made preconceptions about attitudes and ways of life, and it is
timely to remind the reader that the social class categories in
common usage have been created as a convenient summary of economic
Christopher Jencks et al . Inequality: A Reassessment of—the
Effects of Family and Schooling in America . New York: Basic Books,
1972.
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activity and are not concerned in any way with the character of
people so classified.
2
Two propositions underlie the formulation of social class measurement;
the first, economic standing, and the second, other prestige factors.
These areas are viewed as being highly important and closely correlated
in the defining of social class. The concept of class on the other hand
is concerned only with the amount of power one possesses as a result of
his economic activity. This definition of class concerns itself primar-
ily with materialistic considerations as opposed to additional factors
such as status and prestige which contribute to an understanding of so-
cial class.
Lenski suggests that three elements in combination with one an-
other are instrumental in determining social class position; these being
3
power, privilege and prestige.
If, following Weber, we define power as the probability of persons
or groups carrying out their will even when opposed by others, then
it follows that power will determine the distribution of nearly all
the surplus possessed by a society.^
According to his definition, privilege is largely a function of power,
and to a very limited degree, altruism. Prestige is, therefore, largely,
though not solely, a function of power and privilege, at least in those
societies where there is a substantial surplus. These three conditions
2
J. Wallace McCulloch and Alistare E. Philips. Suicidal Behav-
ior . Oxford: Pergammon Press, 1972, p. 12.
^Gehard Lenski. Power and Privilege . New York: McGraw-Hill
Book Company, 1966, p. 44.
4
Ibid.
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probably more accurately defines an individual’s position in life than
strictly the economic one.
Some additional factors which contribute to one's position in
life would include personality and values. To what extent is personal-
ity a function of social class? If one were to employ the environment-
al position in its strictest sense and relate personality to social
class, it would not be surprising to find that five distinct personal-
ities emerged each corresponding to a particular class. Obviously, this
is nonsense. Personality develops as a result of a number of complex
forces interacting with each other. Physiological, psychological and
environmental conditions exert their influence in personality develop-
ment. To what extent these factors are a function of economic activity
is at this point in time highly speculative. A second point is to what
extent values are a function of economic circumstances. It seems to
follow that for most individuals, one’s economic condition is a result
of occupational status. But it doesn’t follow that one’s occupational
status necessarily reflects a commitment to a particular set of values.
One's values are tied to other factors, such as education, ethnicity
and family background.
In order not to confuse the issue before us, the term class
needs to be specifically defined.
In its association with the term stratification, it has been loose
ly used to denote all those individuals (or families) who possess
within the same framework of some society or community relatively
the same amounts of power, income, wealth, or prestige or some
loosely formulated combination of these elements. More strictly.
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however, class has denoted those holding a common position along
some continuum of the economy.
Christopher Lasch, in his review of Jencks* work, defines the concept
of class.
. . . that class, in other words, is much more a matter of social
and economic standing. Accordingly, terms like "upper-middle
class," "lower-middle class," etc. are misleading. Such terms
do not really refer to classes but simply income groups. A super-
ficial reading of Jencks 1 book might lead to the conclusion that
the distribution of educational credentials has little to do with
class, since it seems to be influenced by cultural considerations
more than socioeconomic status. It is more accurate to conclude,
however, that class is a cultural as well as a socioeconomic phe-
nomenon, and that as such, it has a great deal to do with the dis-
tribution of educational credentials .
^
The previous section illustrates that the task of finding an objective,
valid measure of social class is complicated by the lack of consensus
on a suitable definition of the concept.
The second area which should be considered at this point is the
confusion regarding the term status. Status is defined in the follow-
ing manner:
In modern social science, status denotes (a) position in the social
system involving recipricol expection of action with respect to oc
cupants of other positions in the same structure; (b) place with re-
spect to the distribution of prestige within a social system, and
sometimes by implication, with respect to the distribution of rights,
obligations, power, and authority within the same system as in the
phrase high status, low status; high place with respect to the dis-
tribution of prestige within a social system—as in the phrase status
seeker .
^
5
Julius Gould and William Kolb. A Dictionary of the Social
Sciences . Glencoe, Illinois: The Free Press, 1964, p. 648.
Christopher Lasch. "Inequality," The_New York Review of
Books
May 17, 1973, p. 19.
Could and Kolb, op. cit ., p. 692.
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One of the ways sociologists have measured status position is through
the use of public opinion surveys such as the North-Hatt Prestige scale.
However, two problems emerge by using such a scale. First, the problem
of using subjective criterion as a means of achieving "hard" data anal-
ysis and second, the N-H scores do not account for variations within in-
come or education categories. A. J. Reiss has shown that errors of es-
timates in predicting the original North-Hatt prestige ratings range
gfrom nineteen to thirty-five for one-fifth of the occupations.
Two sociologists raise the following problem regarding the nature
of social class measurement.
The Hollingshead Scale, on the other hand, suffers from a different
set of problems. Although the occupational ordering is logically
consistent with the Weberian notion of differing life chances, the
allocation of specific census listed occupations to levels is in-
complete if not out of date. The inclusion of an individual's
achieved education as a component of his social class confounds
the distinction between class and status, two separate entities,
each requiring its own measure.
^
Prestige or status scales suffer from additional factors. If education
is used as an index, it becomes entangled with an age factor. Students
used for this investigation probably would have ranked higher in their
social position if an additional scale to measure prestige was included.
Because these students were instructed to use their parent’s socioecon-
omic standing as a means for measurement, differences between their par-
ent's status and theirs could not be assessed. This becomes a problem
®A. J. Reiss. Occupations and Society . New York: Free Press,
1967, pp. 122-124.
^Marie B. Haug and Marvin Sussman. "The Indiscriminate State
of Social Class Measurement," Social Forces , Volume 49,
June, 1971,
p. 561.
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Culture consists of patterns, explicit and implicit, and for behav-ior acquired and transmitted by symbols, constituting the distinc-
tive achievements of human groups, including their emobidments in
artifacts, the essential core of culture consists of traditional
(i.e. historically derived core of culture ideas and especially
their attached values; culture systems may, on the one hand, be
considered products of actions; on the other, as conditioning ele-
ments of further action.
^
Lasch offers an example which clearly sets the concepts of class and
culture in their proper perspective.
The concept of class used by the academic sociologists, which Jencks'
has unfortunately borrowed for the admittedly limited purposes of
his analysis, is static, rigid, abstract, and hierarchical; whereas
in reality, classes are products of a specific series of historical
events, cultural and political as well as social and economic. The
American middle classes, both the "old" middle classes of propertied
wealth and the "new" middle classes of salaried employees, still
show many of the cultural characteristics of a class devoted to ac-
cumulation as opposed to leisure and display, including an emphasis
on schooling as a means to getting ahead.
^
The concepts of class, status and culture need to be clearly articulated
and the differences between them made distinct in order to create a cli-
mate for adequate understanding and analysis. Due to the confusion cur-
rently existing between the terms class, status and culture in the scales
seeking to measure social class, serious problems emerge which questions
the validity of such scales and their usefulness for analytical purposes.
A second category which deserves attention is the methodological
problems inherent in the construction of scales used for the assignment
of social class position. In order to measure social class, a series of
factors are considered; these usually being: (1) area of residence.
11
Gould and Kolb, op. cit ., p. 164 .
12
Lasch, op. cit .
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(2) occupation of the head of the household, and (3) years of schooling
completed by the head of the household. These three elements do not
take into consideration additional factors which account for variations
in social class position.
HolliHgshead s commentary on social class measurement stated the
following in reference to the "Three Factor Index of Social Position"
used by himself and Redlich in the New Haven study^^ regarding the use
of residential scale.
To avoid this problem, I decided to reanalyze the data we had accum-
ulated on the 3,559 households included in our five percent sample.
New multiple correlations and regressions were run. We found that
the coefficient of multiple correlation between judged class posi-
tion and education of the household was .975. This finding revealed
that the residential scale contributed very little to the determina-
tion of class position. Therefore, the residential scale was dropped.
^
Due to the increase in mobility in our society, many individuals live in
residential tracts, apartment complexes, etc. which do not fit well into
the traditional mode of residential analysis. Residential analysis may
still be an important consideration in communities marked by stability,
however, in areas noted for transient populations, this scale seems in-
appropriate. College students are noteably transient living in temporary
quarters and dormitories. Therefore, the use of residential scales for
college students seem totally inadequate as a means of analysis.
13
August B. Hollingshead and Frederick C. Redlich. Social Class
and Mental Illness . New York: Wiley and Sons, Inc., 1958.
14
August B. Hollingshead. "Commentary on 'Indiscriminate State
of Social Class Measurement'," Social Forces , Volume 49, June, 1971,
p. 565.
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The second factor, the occupation of the head of the household,
needs to be sufficiently examined in order to understand the weaknesses
which are manifested in this component. Scales which concern themselves
with class measurement use the head of the household as the determining
factor regarding occupational status and income. The fact that as yet
they do not account for the occupational status and income received from
another contributing member of the household raises some questions in
terms of accurately assigning class position. It is not uncommon for
the female member of a household to possess high education and occupa-
tional status than her male counterpart. For instance, many female
teachers marry husbands employed in the building trades. The combined
income of both partners, coupled with a set of values possessed by the
"educated" female, might create differences in life-style which would
alter social position. The fact that income does affect life-style is
not accounted for in the measurements currently employed.
The third factor, years of schooling completed by the head of
the household also needs to be fully understood. Education as a factor
is embued with a series of problems. Due to educational inflation, the
increase in the amount of education necessary for maintaining one s re-
lative position has made education a questionable element in class assign
ment. This is not to state that education is not important; the concern
is how the educational factor is employed and interpretated . For example,
if intergenerational studies were concerned with the rise and decline in
class position of individuals within particular families, adjustments in
the education index would have to be formulated to insure that
comparable
levels of education were accounted for.
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Jencks’ has concluded that although "there is great variation
in the status of men with exactly the same amount of education, occupa-
tional status is ’quite closely tied to. . . educational attainment.'"15
Due to the increasing demands for education, personnel managers use the
amount of education as a convenient way of selecting individuals for
occupational employment. James Kuhn, in his article "Would Horatio
Alger Need a Degree?", summarized the following:
Yet, employers, school counselors and employment agencies still in-
sist that education makes one more qualified for a job. Employers
seem to agree that schooling inculcates discipline, industriousness
and good personal habits which are behavior patterns acceptable to
employers . 16
In a similar vain, Ivan Berg came up with the following conclusions:
"Employers justified their use of schooling as a screening device argu-
ing that the more years of schooling, the better one's ability to get
along with others and to make the most of opportunities." ^ For these
reasons, educational attainment cannot be viewed in the same light be-
tween generations. The factor of age has to be considered.
These scales do not account for differences between an individual
who "worked his way up" in the firm and has been accorded commensurate
income and prestige and that of an aspiring young college graduate. Haug
and Sussman argue that "... the best handling of the educational
Lasch, op. cit .
16
James Kuhn. "Would Horatio Alger Need a Degree?", Saturd ay.
Review
,
December, 1970, pp. 54-66.
17 Ivan Berg. Education and Jobs: The Great Training
Robber -
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component would be to recognize that education is already built into
occupations by the training requirements for current entry, and there-
18fore omit it as a class indicator altogether." Although this sugges-
tion would suffice for young populations, it still does not solve the
problem of assigning class position to older members in the society.
As previously mentioned in the section on occupation, these scales do
not account for the differences in education between husband and wife.
A final problem in measurement is how does one appropriately
assign class position for college students? For purposes of this in-
vestigation, the respondents were instructed to use their parent’s posi-
tion as an indicator of class background. In the case of upwardly mobile
students with alternative life-styles and values, using their parent’s
background as an indicator of social position does not seem an appropriate
method of assigning class position. Since public higher education still
remains an avenue of mobility for many lower class students, this factor
must be considered in class assignment. The problem is, on what basis
does one assign class position for college students?
Investigators who employ current indexes of social class position
must be aware of the following limitations.
1. The confusion which exists between the terms class, status and
culture with respect to the interpretation of the data which
scales of social class measurement seek to illicit.
2. The methodological problems inherent in the
construction of the
scales in the following areas:
18
Haug and Sussman, op. cit .
area of residence, occupation of
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the head of the household, and years of schooling completed and
age of the head of the household.
To conclude this section on social class measurement, a noted scholar
in the field of inequality raises the following critical issue which
involves validity:
Do the procedures utilized by sociologists interested in the mea-
surement of "status" or "social class" adequately reflect the dis-
tribution of persons and groups of persons in the inequality struc-
ture characteristics of communities in the United States .
^
The next section will attempt to analyze the attitudinal scales used in
the present study.
Critique of Attitudinal Scales
Attitudinal surveys were administered to the interns prior to
their student teaching experience. The surveys were scored early in
the semester providing the opportunity to observe the interns while stu-
dent teaching. Attitudinal scores as contrasted with actual teaching
performance led to a series of questions concerning the validity of the
attitudinal measures. Many of the individuals who were observed while
student teaching had obtained scores which suggested a high degree of
dogmatism and ethnocentrism. However, they did not exhibit a noticeable
degree of dogmatism or ethnocentrism in their daily classroom
performance.
This section will present a general critique of the use of
atti-
tudinal surveys as a means of predicting behavior and
specific criticisms
of the scales formulated by the following
researchers: Milton Rokeach,
19
Hollingshead, op. cit .. p. 567.
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Emory Bogardus and Julian Rotter. The reader must be reminded that one
of the intentions of the present study is to develop an additional com-
ponent to an ongoing selection process for prospective interns entering
teacher education programs. It is, therefore, extremely necessary to
clearly understand the limitations imposed by the attitudinal surveys
in this investigation.
Sampler and Warland suggest the following problems regarding
this approach to attitude and prediction of behavior.
First, measurement of attitude development is central to using atti-
tudes as a predictor of behavior. Second, when attitude is developed,
additional variables do not contribute to behavior explanation, thus
limiting the value of a multi-variable approach. Third, when atti-
tude is not developed or a sample is treated without regard to atti-
tude development, a multi-variable approach aids in identifying the
relative contributions of other variables. Fourth, in view of the
degree to which certainty enhanced the validity of such measurement,
efforts are initially a more effective approach to the attitude-be-
havior problem than is the use of a multi-variable approach. 20
The problem of attitudinal development is crucial if a response is to re-
tain its validity. In the case of the present study, many of the respon-
dents felt neutral on many issues, yet, due to the construction of the
surveys involving forced-choice items were compelled to illicit a posi-
tive or negative response. "One of the problems in attitude measurement
is that individuals with poorly developed, weak or nonexistent attitudes
toward an attitude object often respond in a manner indicative of a pos-
itive or negative attitude position."
21
The students responded to the
2
^John Sampler and Rex Warland. "Attitude and Prediction of
Be
havior," Social Forces , Volume 51, March, 1973, p. 302.
21
Ibid.
,
p. 293.
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forced choice items in a flip of the coin" manner. Interns in the
Dogmatism Scale illiciting a response was dealt with merely recording
either plus one or minus one. Many of the subjects indicated that a
"no response" category should be included in a survey of this type.
A factor necessary to an adequate interpretation of scales in-
tending to measure attitudes is the degree to which the questions re-
flect personal experience. One cannot be certain of the validity in-
herent in the measurement design of individuals who respond to items
which reflect no personal commitment. "Of central importance to using
attitude as a predictor of behavior, however, is the degree to which the
measure of attitude indicates a substantive state reflecting social and
22individual experience." Prospective interns embued with a democratic
social philosophy, yet lacking direct experience, can probably be expected
to rely on their philosophy as a basis for a response in which they have
limited experience or knowledge.
Critical to a survey, questionnaire, interview, or any other
method of obtaining information on any given topic, is the level of un-
derstanding reached by the respondent to the response item. Misinterpre-
tation of items or language difficulties represent a problem for the re-
earcher. It has been suggested by Cottle and Peck in their investigation
that differences in sex may reflect differential responses to
items. If
the truth be known, male psychology and female psychology
should be mea-
sured on totally different scales, for to administer
the same items to
22
Ibid., p. 304.
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both sexes is to assume that the items hold identical and universal
23
meanings and this assumption is questionable."
A final consideration regarding the effectiveness of attitudinal
scales is the perennial problem of the respondent’s sophistication and
familiarity with the measurement instrument. It has been demonstrated
that test scores reflect the degree of awareness possessed by the respon-
dents. Russell Eiseman concluded that test scores could be manipulated
to produce significant differences by teaching about the test.
In order to test the effectiveness of teaching in modifying moral
judgments, two hundred students were administered a test of moral
judgments in mitigating circumstances. Two of the five classes re-
ceived instruction about the authoritarian personality, while three
classes served as controls and received no such information. In a
pre-test post-test design, with effects of pretesting statistically
analyzed, it was found that students who were taught about the au-
thoritarian personality, made significantly less severe moral judg-
ments (p’s .001). In addition, females were more moralistic than
males, and first-born females were more moralistic than late-born
women. The results suggest that moral judgments can be experimen-
tally manipulated to be less severe.^
That a general critique has been presented concerning some of the method-
ological problems and weaknesses inherent in attitude surveys, the next
section will focus attention upon the specific scales used in this inves-
tigation in order to determine the validity of the present research find-
ings.
^Thomas Cottle and Joseph Peck. "The Relationship of Sex Role
Identity and Social and Political Attitudes," Journal o f Personality,
Volume 38, 1970, p. 438.
^Russell Eiseman. "Teaching About the Authoritarian Personality
Effects on Moral Judgements," The Psychological Record, Volume 20,
1970,
pp. 33-40.
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Rokeach Scale of Dogmatism (Form E)
In 1960, Milton Rokeach (The Open and Closed Mind) argued that
prejudice could be reduced to a belief prejudice. His study was
supported on this contention based on the scales that he used for his
investigation. Since that time, his position has been challenged and
the usefulness of his scale questioned. This section will attempt to
shed light on the controversy surrounding the usefulness of the scale
of dogmatism in attitudinal research.
Two of the criticisms leveled at Rokeach argue that his scale
was based on friendship-choice reactions and loaded belief issues.
Triandis (1966) presented evidence which indicates that the Rokeach
et al . results were in part due to the use of friendship-choice re-
action and loaded belief issues (belief in Communism, belief in God,
i.e. issues upon which individuals tend to be polarized). Triandis
argued that belief may well be a critical criterion for friendship-
choice, which does not entail a high level of personal involvement
and commitment to intimate or non-causual relations with the target
person (hereafter referred to as "non-involving reactions"), but
race is a more important criterion for relations which do entail a
high level of personal involvement and commitment to intimate or
causual relations with a target person (involving reactions) . ^5
Where friendship items are utilized in surveys of this type, the certain-
ty of behavior prediction becomes less clear. In the case of intern se-
lection, one must raise the following question: To what degree does the
response illicited based on a friendship-choice item reflect the actual
or intended behavior of an individual who ultimately will have to interact
among strangers? Triandis offers the following response:
25
Ben Allen. "Applications of Social Reaction Research for Racism,"
Psychological Reports , Volume 29, 1971, p. 884.
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Rokeach 's magnificent attempt at subsuming all the data under one
simple notion succeeded only because of the design of his study.
Had he considered something more than friendship, he would not
have obtained his results. 26
Also, issues which are polarized and force an individual to illicit a
positive or negative response, in many cases, do not reflect actual be-
havioral commitment. "Dichotomies are very slippery, to be sure, and
the use of them often brings about a false simplification of the phenom-
1,27
ena.
The use of "word persons" as target items for an individual’s re-
sponse is questionable in terms of the validity as examplif ied in the
Rokeach scale. Allen raises the following question concerning the use
of "real stimulus persons" vs. "word persons" in studies purporting to
measure social reaction. Rokeach uses such terms as white, Catholic and
miner as target items for his responses. Thus, the response items were
highly stereotyped leaving no opportunity to view the subject as a total
28
individual. In later studies, Triandis used actual stimulus persons
rather than word persons; that is, real public figures and concluded the
following:
26
Harry C. Triandis. "A Note on Rokeach’s Theory of Prejudice,"
Journal of Abnormal Psychology , Volume 62, Number 1, 1962.
22
Donald Barret. Values in America . Notre Dame, Indiana: Uni-
versity of Notre Dame Press, 1961, pp. 17-18.
28 ii
Harry C. Triandis, Wallace D. Loh and Leslie Ann Levin. "Race
Status, Quality of Spoken English, and Opinions About Civil Rights as
Determinants of Interpersonal Attitudes," Journal of Personality
an
_
Social Psychology , Volume 3, 1966, pp. 468-472.
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Public figures each have a number of characteristics, whereas "word
persons" and "picture persons" have only a few. This fact makes
word persons" and "picture persons" less like real people relative
to public figures. Also, since "word persons" and "picture persons
have only a few characteristics, in the process of defining charac-
teristics, it is possible for researchers to overemphasize one or
two, thus creating bias. 29
A final area for consideration is the interpretation the respon-
dent gives the response item and whether or not he feels it to be a pos-
itive or negative response. The difference between dogmatic response
and a response based on assurance is very subtle and may be interpreted
differently by the researcher and the subject. The definitions listed
below are presented to demonstrate the problem.
1. Dogmatic — stating opinion in a positive or arrogant manner.
2 . Dogmatism — dogmatic assertion of opinion, usually without ref-
erence to evidence.
3. Assure — to make (a person) sure of something; convince to de-
clare to or promise confidently .30
It does not necessarily follow that a dogmatic response indicates a neg-
ative or perjoritive opinion; it could indicate a positive healthy re-
sponse. The interpretation of the item as perceived by the respondent
influences his decision in selecting an appropriate response.
The assumption that an individual who possesses a high degree of
dogmatism is rigid in his behavior towards others did not sustain itself
with the interns involved in this study. Interns observed displayed a
29
Allen, op. cit ., p. 888.
30
Webster’s New World Dictionary of the American League.
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definite sense of order and control in their classes, yet maintained a
flexible posture when dealing with students’ problems. One might con-
clude from this that actual behavior will only reveal itself in the con-
text of a given situation.
In conclusion, Rokeach s Scale of Dogmatism suffers from the
following elements:
1* Construction of the scale (friendship—choice)
;
2. Loaded or polarized belief items;
3. Use of word persons” as stimulus items rather than actual figures;
4. Possible misinterpretation between dogmatic responses and responses
based on assurance.
Bogardus Social Distance Scale
The reliability of a test taking as little as ten minutes is so
high as to cause suspicion rather than comfort. Very little research
can be found in the literature which raises significant criticism of
the Social Distance Scale. However, in terms of the scale’s application
as a means of intern selection, a few areas need to be carefully examined.
The Social Distance Scale shows, of course, the difficulties of all mea-
suring instruments depending upon voluntary self-description. These dif-
ficulties have been specified in the general critique of attitudinal
scales
.
A difficulty which the scale exhibits is in the design of the
scale itself. A scale which utilizes check-off items as responses lends
itself to response sets developing on the part of the respondent. As
Cronback has so ably pointed out, any repetitive response required
of
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the respondent may create "response sets," which in an irrelevant way,
increases the internal consistency of the test."31 The scale seems to
measure more accurately those responses in which attitudes have been
clearly developed. For instance, if an individual has not developed an
attitude toward Armenians as a group, because of no contact, his responses
might be positive. It is quite conceivable that he would check the
would marry" category simply because he had no basis from which to re-
spond. It is only when an individual has developed an attitude toward
a group that the scale becomes a valid measure of social distance. Many
of the college students participating in the investigation expressed am-
bivolent feelings about many of the ethnic groups listed on the scale.
The results of this study suggest that a significant relationship
exists between ethnocentrism and fatalism. Does a person who expresses
little ethnocentrism and a great deal of fatalism possess the necessary
qualities for teaching? It would appear that one who expresses a great
deal of fatalism would not possess an authoritative teaching style which
provides the necessary conditions leading to intellectual growth.
Rotter’s I-E Scale
32
In 1966, Julian Rotter developed an attitudinal scale which
purported to measure the degree of fatalsim expressed by individuals.
31Donald T. Campbell. "The Bogardus Social Distance Scale,"
The Fourth Mental Measurement Yearbook . Highland Park, New Jersey.
The Gryphon Press, 1953, p. 151.
32
Julian Rotter. "Generalized Expectancies for the Internal vs.
External Control of Reinforcement," Psychological Monographs,
Volume
80, Number 1, 1966.
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His scale attempted to develop criteria which was felt to be instrumen-
tal in ascertaining whether or not individuals felt that rewards or re-
inforcements were contingent upon their own behavior (internal) or if
the reinforcement was perceived to be controlled by forces over which
they had no control (external) . These generalized expectancies will
result in characteristic differences in behavior in a situation cultur-
ally categorized as chance determined versus skill determined, and they
may act to produce individual differences within a specific condition.
Rotter's Scale exhibits many of the problems previously discussed
in both the general critique of attitudinal scales and the specific crit-
icism of the Rokeach Scale of Dogmatism (Form E) . The construction of
the scale is a series of force-choice items, each item indicative of an
internal or external choice. Dichotomies or polarized statements do
not necessarily reflect an individual's feelings on a given item, par-
ticularly if an attitude has not been developed toward the response item.
The response of an individual who was compelled by the construction of
the scale to illicit either a positive or negative response should not
be interpreted as a definitive statement.
Another factor questioning the usefulness of the scale is the
degree to which the researcher's interpretation of the items and the
respondent's interpretation of the items are congruous. Because many
of the items are so general and all encompassing ( The idea that teach-
ers are unfair to students is nonsense," or "I have often found that
what is going to happen will happen") , the chance for misinterpretation
and therefore error must be considered an important element of
research-
the scale for research. Social and political events iners employing
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recent years and their attendant consequences have changed one's per-
ception of the social order to such a degree, it is highly questionable
whether many of the items retain their validity. Since the late sixties,
many of the items in the scale have addressed ("The average citizen can
have an influence in government decisions")
.
The two teacher preparation programs '' groups expressed the great-
est degree of fatalism. Also, these groups attained the highest level of
formal education. Does fatalism suggest that these individuals actually
perceive themselves to be powerless? It is interesting to note that the
NNMITP interns expressed the greatest degree of fatalism and self-selected
into a culture which is fatalistic. The police, on the other hand, by
virtue of their occupational responsibilities, are in a position to make
critical decisions on a daily basis. Fatalism might be a function of the
environmental conditions in which one finds himself. If this is the case,
then it seems reasonable to develop teacher preparation programs in which
individuals are delegated more responsibility and have an opportunity to
make decisions.
As individuals become more sophisticated and tuned to their so-
ciety, an intellectual defense can be formulated to deal with many of the
items on the scale which express fatalism or those items which suggest
that external forces seem to control one's behavior. Does this mean that
individuals with this degree of sophistication are fatalistic in the way
in which they handle their personal lives? The items in the scale do not
distinguish between events which take place in a broader context, politi-
cal events in the world and nation, and those which take place in the
To confuse these two areas clouds issues and doesn tpersonal realm.
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offer insights into the way one actually behaves in his daily activities.
It is questionable whether or not the scale is an adequate instrument
for the prediction of behavior.
The preceding section has summarized the results of the study
and develops a critique of the scales utilized. It is the intent of the
final chapter to recommend areas for future research and suggest a model
for the selection of prospective interns based on the material derived
from the present study.
CHAPTER VI
RECOMMENDATION S FOR FURTHER RESEARCH
AND A PROPOSED MODEL FOR INTERN SELECTION
Recommendations
The following topics, related to the present study but beyond
its scope, are recommended for further research.
1. Due to the limited size of the sample, it is suggested that a
larger, more comprehensive sample be included in a similar re-
search effort. The lack of a statistically significant sample
of individuals representing Classes I and V posed serious prob-
lems in developing some general conclusions regarding the atti-
tudinal responses for members in these classes. A larger sample
would alleviate problems of this nature and insure that distor-
tions and errors created by size would be eliminated.
2. In order to account for regional variation involving attitudinal
predisposition, it is suggested that similar research efforts be
carried out in a variety of locations. A regional approach might
provide more definitive data pertaining to attitudinal differences
of individuals entering teacher preparation programs.
3. Two of the groups studied were from the University of Massachusetts
School of Education Teacher Preparation Programs. Replication of
the present investigation administered to individuals in all
T.P.P.C. programs would yield more comprehensive data on the at-
titudes of prospective interns entering the field of education.
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4. Research designs need to be formulated which would determine
the relationship between attitudes which predict behavior as
measured by instruments and actual behavior which manifests
itself in an actual teaching situation. The difference between
intended and actual behavior as determined by classroom perfor-
mance needs to be fully investigated.
5. The attitudinal differences which exist between both social
class position and sex indicate that investigations are needed
in the area of differential socialization. To what extent does
class position and sex influence attitude development?
6. As a commitment to cultural diversity should not only be pos-
sessed by prospective interns, studies which would include in-
service teachers, administrators and school committee members
might provide valuable insights into the democratic nature
schools
.
7. Criticisms regarding the problems inherent in the scales which
purport to measure social class position suggest that sophisti-
cated instrumentation needs to be formulated which more accur-
ately assigns social class position.
8. The methodological weaknesses inherent in the attitudinal scales
critiqued indicate that more comprehensive instruments need to
be developed in order to adequately assess one's attitudinal
characteristics
.
9. Due to the surplus of teachers which currently exists
and the
public’s sensitivity to quality education, investigations in-
volving a variety of components which would aid in the selection
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process of prospective interns need to be pursued.
The preceding topics suggest areas for future research. It is
the intent of the final section to propose a model for the selection of
prospective interns entering teacher preparation programs.
Proposed Model for Intern Selection
Introduction
The major purpose of this dissertation has been to develop an
alternative approach to intern selection which encompasses both subject
matter competency and a set of attitudinal characteristics deemed neces-
sary for teaching. Programs which select individuals on the basis of
course content and grade point average do not address themselves to the
attitudinal dimension. Yet on the other hand, the critique presented
in Chapter V suggests the problems inherent if attitudinal scales are
employed as the only means of selection. The analysis of the data indi-
cates that patterns do exist between attitudes, sex and social class po-
sition. What appears to be needed is a process which adequately measures
subject matter competency and attitudinal characteristics.
The following model which is suggested for intern selection seems
to possess the following elements:
1. To reduce subjectivity in the selection process;
2. To increase the range of activities by which one is evaluated;
3. To employ the use of attitudinal scales as a means of indentify-
ing individuals who express questionable attitudinal qualities;
A. To insure that the program has definite stages where
both the
prospective intern and the selection committee can evaluate the
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individual’s teaching potential prior to final selection.
5. To develop a series of activities which mirror actual teaching
situations
.
Stage I
Individuals interested in teaching declare an interest in the
teaching program of their choice. At this time, a faculty advisor is
assigned to the prospective intern and the entire selection process ex-
plained. A set of attitudinal surveys will be given to the prospective
intern in order to ascertain a basic attitudinal profile. This survey
* 7
will attempt to determine one’s degree of dogmatism, fatalism and eth-
nocentrism. Evaluations of subsequent experiences, coupled with this
attitudinal profile, may provide an adequate assessment of an individual
from which the selection committee can then make a rationale decision
regarding his teaching potential.
Stage II
Prospective interns will be placed in a school classroom which
coincides with their academic and age interest. The purpose is twofold.
First, to provide an intern an opportunity to observe the school, teach-
er, students, administrators, physical plant, prevailing educational
philosophy, etc. Second, to provide an opportunity for the prospective
intern to teach a number of classes under supervised conditions.
This stage in the program should be formalized and a serious
at-
tempt be made to introduce the prospective intern into the
realities of
teaching. It is during this stage that the prospective
intern and his
FIGURE 7
ROKEACH DOGMATISM SCALE (FORM
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advisor have an opportunity to assess the intern's interest and poten-
tial for teaching. One method of offering this experience is to place
the prospective intern in a school for two hours a week and attend a
weekly seminar meeting. During the first half of the semester, a journal
of observations will be kept. The weekly seminar will focus on observa-
tion techniques so that the prospective intern will be able to discern
patterns which emerge in the classroom or school setting. In addition
to specific observational techniques employed for the classroom setting
a broad overview stressing the social, economic and political forces
which influence educational policy should also be presented. The second
half of the semester will provide the prospective intern with an oppor-
tunity to teach several classes under carefully supervised conditions.
Concurrent with the teaching experience, the weekly seminar meeting will
focus on practical problems one is confronted with in the classroom.
Necessarily curriculum matters, organization and teaching styles will be
discussed. Prior to the prospective intern’s initial teaching experience
he will present to the seminar group his teaching format. The format or
lesson plan will be critiqued by the group and teaching faculty member
not only to enable the prospective intern to develop a well-organized
class but also to serve as a vehicle to discuss a variety of educational
concerns ranging from philosophy to teaching strategies.
Formal observations and teaching evaluations should be maintained
by the cooperating teacher and/or the faculty advisor and become part of
the prospective interns placement dossier. This stage should not be
viewed as an internship, but rather as an introduction to teaching. At
the completion of Stage II, the prospective intern should present to the
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selection committee a journal which will include the following materials:
student observations and reactions to classroom settings, teaching eval-
uations, and a personal statement regarding the prospective intern's
assessment of his teaching potential. The journal will become part of
the student's placement dossier and will serve as a basis for measuring
future progress, interest, personal and professional growth.
In summary. Stages I and II have sought to provide the selection
committee with data which can be used as a means of determining a pros-
pective intern's progress. Attitudinal surveys will provide the faculty
advisor with a means of identifying interns expressing questionable atti-
tudinal characteristics. The field experience will furnish both the pros-
pective intern and faculty advisor with additional data which can be used
as a means of clarifying teaching potential and interest.
Stage III
The third stage will require student placement in a community
agency or related program working with individuals in a non—education-
al" setting. This stage offers both the prospective intern and the se-
lection committee several advantages. Working with individuals outside
of the school affords the prospective intern an opportunity to gain in-
sights into the perceptions and attitudes of students toward school and
teachers. Additionally, it provides the prospective intern with the
chance to discover what students are interested in, both in and
out of
school. It is hoped that this stage will become a valuable
learning ex-
perience for the prospective intern.
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Supervision for this component will come from the particular
agency in which the prospective intern is placed. An evaluation will
be provided to the agency director which will address itself to the
prospective intern’s ability to work effectively with the individuals
in the program. Prospective interns who have had work experience such
as summer camp counseling, recreation programs, volunteer work in an
approved program, or group work may waive this component providing a
letter of recommendation is provided to the committee.
Stage I and Stage II should provide the prospective intern with
a set of experiences from which he can draw in order to articulate some
tentative views concerning the nature of students, schools, curriculum,
models of teaching, basic philosophical approaches to mention but a few.
At the conclusion of this stage, the prospective intern meets with his
advisor to discuss his experiences, reactions, and attitudes toward
teaching. The advisor might suggest some additional experiences through
which the prospective intern may gain insights or competencies if it
seems appropriate.
Stage IV
The fourth stage is the time when the selection committee deter-
mines which prospective interns will have the opportunity to teach. It
must be stated that any time during the previous stages the prospective
interns may withdraw from the program. The final selection process which
is suggested mirrors the one currently employed by the University of
Massachusetts English Education Program. Although the process obviously
reflects the concerns of the English Education Committee, it
is flexible
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enough in structure to be adapted to most teacher preparation programs.
Bases for Selection
All four of these bases have roughly equal weight in the selec-
tion process.
1 • Letter to the Selection Committee
. This includes (a) a person-
al statement by the candidate describing the background/interests/
talents he or she brings to the teaching of secondary English,
(b) an essay that responds to certain passages—from literature,
student work, books or articles on education—selected by the
Committee
.
2. Faculty recommendations . Other recommendations—from administra-
tors, counselors, employers, anyone competent to comment on the
candidate as a possible teacher. Stages II and III provide ma-
terials which can be used for evaluation.
3. Interview . The candidate is interviewed for thirty minutes by
three faculty members of the Committee, one secondary English
teacher, and one graduate supervisor. The format is flexible,
but generally candidates are asked to discuss why they would
like to teach in secondary school, what they would teach, and
how they would teach it. The interviewers look for evidence
that the candidate has reflected on the teaching of secondary
English, in terms of subject matter and pedagogical method, and
is able to articulate his or her ideas about both. The candi-
date’s essay is often a subject of or source for discussion.
A. Academic record . The range and depth. of English (and
related)
courses, and the grades received in them. No particular
grade
point average is regarded as acceptable or unacceptable.
11
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The Process Itself
The prospective intern will receive a letter from the Selection
Committee requesting a personal letter and provide the intern with an
essay topic. Once the essay and personal letter have been received by
the Committee, they will be included in the prospective intern's dossier
along with his observations, reactions, evaluations, and recommendations
from Stages II and III. This dossier will be distributed to the members
on the interview team and any information contained in the dossier may
be used as a basis for comment. After the interview, the Selection Com-
mittee will meet and determine which candidates are accepted, rejected
or encouraged to reapply the following semester. An encouragement to
reapply means the Committee does not yet feel that the candidate is ready
to student teach.
Appeals
If an individual is rejected by the Selection Committee, he may
appeal the decision of the Committee by writing a letter to the Teacher
Preparation Program Chairman, providing new information, recommendations
and stating his case. If the Chairperson determines the candidate has
presented a reasonable case, he may recommend to the Selection Committee
that a second interview be arranged, or that the candidate speak individ-
ually to those who interviewed him. If, on the other hand, the new infor-
mation is not impressive, the original decision will stand.
Criteria for Selection
The criteria for selection is suggested in the process
itself.
A Selection Committee should be seeking
individuals who have demonstrated
115
an ability to write and discuss literature intelligently, both in tran-
quility and under pressure; individuals who have developed an awareness
of how one might approach the teaching of English in secondary schools;
and finally, an individual who possesses a solid background in English
coupled with a degree of personal presence (personality projection, in-
terest, enthusiasm).
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Time Line for Implementation of Selection Model
SENIOR 2nd Semester Student Teaching
1st Semester Student Teaching or Stage IV
JUNIOR 2nd Semester Stage IV or Stage III
1st Semester Stage III* or Stage II
SOPHOMORE 2nd Semester Stage II or Stage I
1st Semester Stage I
FRESHMAN 2nd Semester Stage I
1st Semester Stage I
*Stage III may be waived, praising evidence to a
comparable
experience is presented to the Selection Committee.
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appendix
WARNER'S INDEX OF STATUS CHARACTERISTICS
Characteristics Rating Weight Product
Occupation X A
Source of Income X 3
House Type X 3
Dwelling Area X 2
Weighted Total
Scales for Making Primary Ratings of Four Status
Characteristics
Status
Characteristic
and Rating Definition
Status
Characteristic
and Rating Definition
Occupation
1. Professionals and proprietors
of large businesses
2. Semi-professional and smaller
officials of large businesses
3. Clerks and kindred workers
A. Skilled workers
5. Proprietors of small businesses
6. Semi-skilled workers
7 . Unskilled workers
Source of Income
1. Inherited wealth
2 . Earned Wealth
3. Profits and fees
A. Salary
5 . Wages
6. Private relief
7. Public relief and non-respectable
income
House Type
1. Excellent houses
2. Very good houses
3. Good houses
A. Average houses
5. Fair houses
6 . Poor houses
7 . Very poor houses
Dwelling Area
1. Very high; Gold Coast, North
Shore, etc.
2. High; the better suburbs and
apartment house areas, houses
with spacious yards, etc.
3. Above average; areas all
residential, larger than
average space around houses;
apartment areas in good con-
dition, etc.
A. Average; residential neigh-
borhoods, no deterioration
in the area
5. Below average; area not quite
holding its own, beginning
to deteriorate, business
entering, etc.
6. Low; considerably deterior-
ated
,
run-down and semi-slum
7. Very low; slum
FIGURE 2
REVISED SCALE FOR RATING OCCUPATION
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FIGURE 3
SOURCE OF INCOME
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Inherited wealth
. Families were so classified who lived on money
made by previous generations. This includes money derived from
savings and investments or business enterprises inherited from an
earlier generation. Inherited wealth is frequently referred to as
old money in contrast to "new money." This source of income has
the highest prestige since it implies that there has been money in
the family for several generations.
2. Earned wealth . Families or individuals were so classified if they
lived on savings or investments earned by the present generation.
This category implies considerable wealth, for the individual lives
on the interest from capital and has ammassed sufficient money so
that he does not need to work. This source of income applies most
frequently to men who have made a large amount of money and are able
to retire and live comfortably on their earnings. One gains pres-
tige in American society by being a successful business man and mak-
ing a large fortune. Therefore, these individuals are given a higher
rating than those who work for a living.
3. Profits and fees . This includes money which is paid to professional
men for services and advice. It also includes money made by owners
of businesses for the sale of goods and royalties paid to writers,
musicians, etc.
4. Salary . This is regular income paid for services on a monthly, or
yearly, basis. This category also includes the commission type of
salary paid to salesmen.
5. Wages . This is distinguished from salary since
the amount is deter-
mined by an hourly rate. It is usually paid on a daily
or weekly
basis.
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6* Private relief . This includes money paid by friends or relatives
for the sake of friendship or because of family ties. It also in-
cludes money given by churches, associations, etc., when the agen-
cy does not reveal the names of those given help. People receiving
this form of income usually have no money themselves and only
through this help are saved the shame of asking for public relief.
7. Public relief and non-respectable income . This includes money re-
ceived from governmental agencies or from some semi-public charity
organization which does not mind revealing the names of those get-
ting help. A non-respectable income includes money made from il-
legal occupation as gambling, prostitution and bootlegging (during
prohibition)
.
FIGURE 4
HOUSE TYPE: REVISED SCALE
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1 * Excel-lent house
. This includes only houses which are very large
single-family dwellings in good repair and surrounded by large
lawns and yards which are landscaped and well cared for. These
houses have an element of ostentation with respect to size, arch-
itectural style, and general conditions of yards and lawns.
—
ery good houses . Roughly, this includes all the houses which do
not quite measure up to the first category. The primary differ-
ence is one of size. They are slightly smaller, but still larger
than utility demands for the average family.
3. Good houses . In many cases, they are slightly larger utility de-
mands. They are more conventional and less ostentatious than the
two higher categories.
4. Average houses . One-and-a-half to two story wood-frame and brick
single-family dwellings. Conventional style, with lawns well cared
for but not landscaped.
5. Fair houses . In general, this includes houses whose condition is
not quite as good as those houses given a 4 rating. It also in-
cludes smaller houses in excellent condition.
6. Poor houses . In this, and the category below, size is less impor-
tant than condition in determining evaluation. Houses in this cate-
gory are badly run-down but have not deteriorated sufficiently that
they cannot be repaired. They suffer from lack of care but do not
have the profusion of debris which surround houses in the lowest
category.
7. Very poor houses . All houses which have deteriorated so far that
they cannot be repaired. They are considered unhealthy and unsafe
to live in. All buildings not originally intended for dwellings,
shacks, and over-crowded buildings. The halls and yards are
lit-
tered with junk, and many have an extremely bad odor.
FIGURE 5
BORGARDUS SCALE OF SOCIAL DISTANCE
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FIGURE 6
ROTTER’S INTERNAL-EXTERNAL SCALE
137
1
. (1 )
( 2 )
2
. (1 )
( 2 )
3
. (1 )
(2 )
4
. ( 1 )
( 2 )
5 . (1 )
(2 )
6
. (1 )
( 2 )
7 . ( 1 )
( 2 )
8
. (1 )
( 2 )
9
. (1 )
( 2 )
10 . ( 1 )
(2 )
11
. (1 )
( 2 )
Children get into trouble because their parents punish them too
much.
The trouble with most children nowadays is that their parents
are too easy with them.
Many of the unhappy things in people’s lives are partly due to
bad luck.
People’s misfortunes result from the mistakes they make.
One of the major reasons why we have wars is because people don't
take enough interest in politics.
There will always be wars, no matter how hard people try to pre-
vent them.
In the long run, people get the respect they deserve in this
world.
Unfortunately, an individual’s worth often passes unrecognized
no matter how hard he tries.
The idea that teachers are unfair to students is nonsense.
Most students don’t realize the extent to which their grades
are influenced by accidental happenings.
Without the right breaks, one cannot be an effective leader.
Capable people who fail to become leaders have not taken ad-
vantage of their opportunities.
No matter how hard you try, some people just don't like you.
People who can’t get others to like them don't understand how
to get along with others.
Heredity plays the major role in determining one's personality.
It is one’s experiences in life which determine what they re
like.
I have often found that what is going to happen will happen.
Trust to fate has never turned out as well for me as making a
decision to take a definite course of action.
In the case of the well prepared student, there is rarely, if
ever, such a thing as an unfair test.
Many times, exam questions tend to be so unrelated to course
work that studying is really useless.
Becoming a success is a matter of hard work; luck has little
or nothing to do with it.
.
Getting a good job depends mainly on being in the rig t p ace
at the right time.
The average citizen can have an influence in government
deci-
sions .
12
. ( 1 )
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(2) This world is run by the few people in power, and there is not
much the little guy can do about it.
13. (1) When I make plans, I am almost certain that I can make them
work.
(2) It is not always wise to plan too far ahead because many things
turn out to be a matter of good or bad fortune anyhow.
14. (1)
(2)
There are certain people who are just no good.
There is some good in everybody.
15. (1) In my case, getting what I want has little or nothing to do
with luck.
(2) Many times, we might just as well decide what to do by flipping
a coin.
16. (1) Why gets to be the boss often depends on who was lucky enough
to be in the right place first.
(2) Getting people to do the right thing depends upon ability; luck
has little or nothing to do with it.
17. (1) As far as world affairs are concerned, most of us are the vic-
tims of forces we can neither understand nor control.
(2) By taking an active part in political and social affairs, the
people can control world events
.
18. (1) Most people don't realize the extent to which their lives are
(2)
controlled by accidental happenings.
There really is no such thing as "luck".
19. (1)
(2)
One should always be willing to admit his mistakes.
It is usually best to cover up one's mistakes.
20. (1)
(2)
It is hard to know whether or not a person really likes you.
How many friends you have depends upon how nice a person you are
21. (1) In the long run, the bad things that happen to us are balanced
(2)
by the good ones.
Most misfortunes are the result of lack of ability, ignorance,
laziness, or all three.
22. (1)
(2)
With enough effort, we can wipe out political corruption.
It is difficult for people to have much control over the things
politicians do in office.
23. (1)
(2)
Sometimes I can't understand how teachers arrive at the grades
they give. • ,
There is a direct connection between how hard I study and
the
grades I get.
)
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. ( 1 )
( 2 )
25
. (1 )
( 2 )
26
. ( 1 )
(2 )
27
. (1 )
( 2 )
I more
28
. (1 )
( 2 )
29
. (1 )
( 2 )
A good leader expects people to decide for themselves what
they should do.
A good leader makes it clear to everybody what their jobs are.
Many times, I feel that I have little influence over the things
that happen to me.
It is impossible for me to believe that chance or luck plays an
important role in my life.
People are lonely because they don’t try to be friendly.
There’s not much use in trying too hard to please people; if
they like you, they like you.
There is too much emphasis on athletics in high school.
Team sports are an excellent way to build character.
trongly believe that :
What happens to me is my own doing.
Sometimes I feel that I don't have enough control over the di-
rection my life is taking.
Most of the time I can’t understand why politicians behave the
way they do.
In the long run, the people are responsible for bad government
on a national as well as on a local level.
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DO NOT SIGN YOUR NAME
The following is a study of what the general public thinks and
feels about a number of important social and personal questions. The
best answer to each statement below is your personal opinion. We have
tried to cover many different and opposing points of view; you may find
yourself agreeing strongly with some of the statements, disagreeing just
as strongly with others, and perhaps uncertain about others; whether you
agree or disagree with any statement, you can be sure that many other
people feel the same as you do.
Mark each statement in the left margin according to how much you
agree or disagree with it. Please mark every one. Write +1, +2, +3, or
-1, -2, -3, depending on how you feel in each case.
+1: I AGREE A LITTLE -1: I DISAGREE A LITTLE
+2: I AGREE ON THE WHOLE -2: I DISAGREE ON THE WHOLE
+3: I AGREE VERY MUCH -3: I DISAGREE VERY MUCH
1. A person who thinks primarily of his own happiness is beneath
contempt.
2. The main thing in life is for a person to want to do something
important
.
3. In a discussion, I often find it necessary to repeat myself sev
eral times to make sure I am being understood.
4. Most people just don't know what's good for them.
5. In times like these, a person must be pretty selfish if
he con-
siders his own happiness primarily.
6. A man who does not believe in some great cause has
not really
lived
.
7. I'd like it if I should find someone who would
tell me how to
solve my personal problems.
8. Of all the different philosophies which
have existed in this
world, there is probably only one which is
correct.
It is when a person devotes himself to
an ideal or cause that
his life becomes meaningful.
9.
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+1 :
+2:
+3:
10 .
11 .
12 .
13.
14.
15 .
16.
17.
18.
19.
20 .
21 .
22
.
I AGREE A LITTLE
I AGREE ON THE WHOLE
1 AGREE VERY MUCH
-1: I DISAGREE A LITTLE
-2: I DISAGREE ON THE WHOLE
-3: I DISAGREE VERY MUCH
In this complicated world of ours, the only way we can know
what is going on is to rely upon leaders or experts who can
be trusted.
There are a number of persons I have come to hate because of
the things they stand for.
There is so much to be done and so little time to do it in.
It is better to be a dead hero than a live coward.
A group which tolerates too much difference of opinion among
its own members cannot exist for long.
It is only natural that a person should have a much better ac-
quaintance with ideas he believes in than with ideas he opposes.
While I don’t like to admit this even to myself, I sometimes
have the ambition to become a great man, like Einstein, or
Beethoven, or Shakespeare.
Even though freedom of speech for all groups is a worthwhile
goal, it is unfortunately necessary at times to restrict the
freedom of certain political groups.
If a man is to accomplish his mission in life, it is sometimes
necessary to gamble "all or nothing at all."
Most people just don't give a "damn" about others.
A person who gets enthusiastic about a number of causes is
likely to be a pretty "wishy-washy" sort of person.
To compromise with our political opponents is dangerous because
it usually leads to the betrayal of our own side.
If given the chance, I would like to do something that would be
of great benefit to the world.
In times like these, it is often necessary to be more on ^ guard
against ideas put out by certain people or groups in one’s own
camp than by those in the opposing camp.
23.
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+1: I AGREE A LITTLE
+2: I AGREE ON THE WHOLE
+3: I AGREE VERY MUCH
24. In a heated discussion, I generally become so absorbed in what
I am going to say that I forget to listen to what the others
are saying.
25. Once I get wound up in a heated discussion, I just can't stop.
26. There are two kinds of people in this world: those who are on
the side of truth and those who are against it.
27. Man on his own is a helpless and miserable creature.
28. The United States and Russia have just about nothing in common.
29. In the history of mankind, there have probably been just a hand-
ful of really great thinkers.
30. The highest form of government is a democracy and the highest
form of democracy is a government run by those who are most in-
telligent.
31. The present is all too often full of unhappiness. It is the fu-
ture that counts.
32. Unfortunately, a good many people with whom I have discussed im-
portant social and moral problems don't really understand what
is going on.
33. Fundamentally, the world we live in is a pretty lonely place.
34. It is often desirable to reserve judgment about what's going on
until one has had a chance to hear the opinions of those one
respects
.
35. The worst crime a person can commit is to attack publicly
the
people who believe in the same thing he does.
36. In the long run, the best way to live is to pick
friends and
associates whose tastes and beliefs are the same as one s
own.
37. Most of the ideas which get published nowadays
aren't worth the
paper they are printed on.
-1: I DISAGREE A LITTLE
-2: I DISAGREE ON THE WHOLE
-3: I DISAGREE VERY MUCH
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+1; I AGREE A LITTLE
-1: I DISAGREE A LITTLE
+2: I AGREE ON THE WHOLE -2: I DISAGREE ON THE WHOLE
+3: I AGREE VERY MUCH -3: I DISAGREE VERY MUCH
38. It is only natural for a person to be rather fearful of the
future.
39. My blood boils whenever a person stubbornly refuses to admit
he’s wrong.
40. When it comes to differences of opinion in religion, we must
be careful not to compromise with those who believe differently
from the way we do.


